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Abstract$
 
Since the introduction of task-based and communicative approaches to English 
language learning in the late 20th century, education policies in Hong Kong, as well as 
teacher training institutions, have encouraged the new-generation of teachers to 
exercise professional knowledge on recognizing deficits entailed by textbooks and 
make informed adaptations to them, so that they relate better to principles of task-
based, and communicative learning, and cater to the varying abilities and interests of 
students.  
This research implements a case-study approach, examining the impact of a teacher-
education course focusing on materials evaluation and adaptation, on how English 
pre-service teachers use textbooks in local primary schools across Hong Kong.  
The findings of this study illustrate that changes at the policy level, and new modes of 
pedagogy asserted by teacher-training institutions alone, are not enough in allowing 
teachers to bring textbook-adaptation practice to actual teaching, due to various 
conflicting factors in the work-context. !!!!!!!!!!
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Chapter$1:$Introduction$
$
1.1$Contextual$Background$!
Textbooks have had central status in Hong Kong’s English classrooms for many 
years. In fact, to this date, in most of Hong Kong’s primary English classrooms 
“textbooks are the basic materials used to support learning and teaching” (CDC 2004, 
p.211).  !
Such high reliance on textbooks in Hong Kong’s teaching culture is rather alarming 
given that textbook activities often involve all learners to rehearse and reiterate pre-
set language items, and rarely take into consideration whether they relate to the 
learner’s own experiences or not (Tomlinson et al, 2001). Moreover, the textbook 
alone cannot serve the principles of task-based, communicative approaches as 
promoted in the curriculum guidelines (CDC, 2004). This is because while task-based 
and communicative approaches stress meaningful and authentic communication, 
standardized activities in textbooks often take place in highly artificial contexts 
(Tomlinson et al, 2001).  
 
As direct users of textbooks, it seems most necessary that teachers learn to recognize 
and critically evaluate the deficits entailed by textbooks, as well as the knowledge and 
skills to make informed adaptations to its contents, so that it better suits the varying 
needs, interests, and abilities of students, as well as promote more meaningful 
communication in the language classroom. !
1.2$Rationale:$
 
The students currently enrolled in the Primary English language education degree at 
the University of Hong Kong, have been encouraged to avoid relying overly on the 
contents provided by textbooks. Instead, they were encouraged to incorporate more 
interactive activities involving genuine communication in English, which also better 
relate to the learner’s interests and abilities.  
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One course in particular, named ‘Becoming a Reflective Teacher’ has focused greatly 
on preparing pre-service teachers with the necessary skills, knowledge, and 
motivation to critically evaluate textbook contents, and make informed adaptations 
accordingly. !
However, it seems that pre-service teachers may face opposition from school 
authorities in adapting textbook content to teach, as many primary schools in Hong 
Kong tend to adopt a rigid curriculum that strictly follows the predetermined contents 
in textbooks. In a powerful normative culture of Hong Kong, which discourages 
teachers to deviate from mainstream practices (Galton, 2011), young teachers may 
face difficulties in exercising their own pedagogic knowledge and choice in adapting 
textbook materials.  !
The aim of the current research is to explore the impact that a teacher-education 
course (focusing on textbook evaluation and adaptation), has on how pre-service 
teachers use textbooks in their actual teaching, as well as extraneous factors in the 
work context that affect their practices. Through such exploration, the current 
research highlights the possible tensions that young teachers may face, arising from 
the incongruence between what they were encouraged to teach in teacher preparation 
programs, and what is expected of them by school authorities. 
 
$
1.3$Outline$of$Paper$
 
In chapter two, I will present a review of literature, which situates and highlights the 
need of the current research. In chapter three, I will provide a description of how the 
data in this study was gathered and analyzed. In chapters four and five, the findings 
and discussions arising from this study will be presented, along with the implications 
that can be drawn from this study.  !!!!
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Chapter$2:$Literature$Review$
$
2.1$Introduction$!
This chapter provides a brief overview and insight into the definitions and principles 
of ELT (English Language Teaching) materials, and the crucial role they play in 
language classrooms. It also looks at the potential problems of adopting commercial 
ELT textbooks as the core teaching material to teach English, and the implications it 
has for the Hong Kong context. Through such exploration, the chapter highlights the 
importance of training teachers to evaluate and adapt textbooks, as well as the lack of 
literature inquiring into the impact of such training on teachers’ actual practices in a 
real classroom.  !
2.2$Deconstructing$English$Language$Teaching$materials$–$
Definitions$and$role$in$the$ELT$classroom$
Language Teaching Materials, include anything, which can be used to assist the 
learning of a language (Tomlinson 2003, Richards 1993). Materials can be linguistic, 
visual, auditory, or kinesthetic, and can be presented in print, through live 
performance or display, or on cassette, CD rom, DVD or the internet (Tomlinson, 
2003). They can be classified into instructional materials which have been designed 
specifically to teach English, and authentic materials which provide “exposure to real 
language and its use in its own community” (Tomlinson 2003, p.12).  
In principle, materials should provide information to learners about the target 
language, provide experience of the language in use, stimulate the learner’s use of 
language, or help learners to make discoveries about the language for themselves 
(Tomlinson, 2003).!!
ELT materials are a key component in all language classrooms, which have a 
significant impact on the teaching and learning process. In fact, according to Kitao & 
Kitao (1997), the use of materials impacts the student, the teacher, as well as teaching 
methods and evaluation. As evidence for this, Peacock (1998), who investigated the 
relationship between teaching materials and levels of student motivation, reported that 
materials which are thought to be pleasurable and valuable by the students, 
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subsequently increased on-task behavior and involvement in English classes. The 
above research illustrates that depending on the choice of teaching materials, it could 
have both positive and negative impact on the learning which takes place in the 
language classroom.  
!
2.3.$Controversies$of$ELT$Textbooks$!
Although there are various types of ELT materials available on the market, the single 
most common type of teaching material used in ELT classrooms across the world is 
the commercial textbook (Sheldon 1998, Tok 2010, Richards 1993). On the one hand, 
the use of instructional textbooks can save time, give direction, guide discussion, and 
facilitate the giving of homework (Hutchinson & Torres, 1994). However, ELT 
textbooks often also entail various deficits in facilitating effective and enjoyable 
language learning for learners, as well as for the teacher. Key examples of such 
deficits are explored in this section.  
 
2.3.1$De\contextualized$Language$Learning$!
Because ELT textbooks most often aim at explicit learning of language items like 
grammar and vocabulary, it typically constructs examples of the language that focus 
explicitly on the target features being taught. These examples are normally presented 
in short and simplified texts (Tomlinson, 2003). The problem lies in the tendency for 
textbooks to often over-simplify such examples, denying learners of opportunities to 
learn from rich, authentic texts. The breakdown of rich language into discrete 
linguistic points, causes the loss of diverse contexts in which language is used. For 
such reasons, many textbooks do not prepare students for the reality of language used 
in the real world (Guo, 2012), and makes the language learning process 
decontextualized and demotivating for students. 
 
2.3.2$Limitations$of$the$One\fit\for\all$approach$
 
Most ELT textbooks are aimed at large target audience. As a result, textbooks 
undergo a  ‘homogenizing process’, which consequently causes most textbooks to 
contain similar kinds of vague content (Ariew, 1989). While such materials “provide 
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valuable information to learners about the target language” (Guo 2012, p.197), they 
often fail to relate to the learners’ varying personal interests and often fail to cater to 
the varying abilities of learners as well. This is because the standardized tasks in 
textbooks often require all learners to regurgitate predetermined language items in an 
artificial context. For this reason, Tok (2010) asserts that one single textbook can 
never be absolutely appropriate and ideal for a particular group of learners.  !
2.3.3$Communication$of$Stereotypes$$
Another weakness of most textbooks is that they communicate unstated values and 
stereotypes about gender and social class. For instance, Singh (1998) has found that 
textbooks often represented girls to have whiny, passive roles, while boys, rarely 
demonstrated any emotion and were reduced to stereotypical male jobs.  In such 
ways, the gender stereotypes in textbooks can be seen to impact both boys and girls to 
conform to a certain image expected by the society (Phuong 2008). The presence of 
such stereotyped visuals in textbook suggest that if teachers do not teach students to 
recognize and critique such stereotypes, the collective effects of such visuals and texts 
may encourage negative, false understanding about certain social classes among 
students (Arikan, 2005).  
 
2.3.4$Adverse$effects$on$teacher’s$pedagogic$reasoning$$!
If textbooks become the core material in teaching, it can potentially hinder the 
teacher’s skills in decision-making and pedagogical reasoning. Textbooks often 
predetermine the content and procedures for learners, leaving teachers with limited 
room in exploring their creativity, and exercising their pedagogic skills (Prabhu, 
1988). In such ways, textbooks can have a constraining effect on the freedom of the 
teacher. Richards (1993) warns that textbooks have the danger of reducing teachers’ 
roles to “primarily managing the students through the materials” (p.23). He stresses 
that if teachers are not careful, they become dependent on textbooks to teach, instead 
of using it as a resource to facilitate effective teaching. Such feeling of dependence on 
textbooks, may cause teachers to experience great levels of distress, due to the 
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“resultant loss of autonomy and a sense of no longer being in control of how and what 
one teaches” (Galton 2011, p.1). 
 !
2.4.$Importance$of$Textbook$Adaptation$Practices$$!
Given the above discussion in 2.3 concerning various problems entailed by textbooks, 
research demonstrates that it is most important for teachers to demonstrate criticality 
in evaluating its problems and making changes to textbooks to supplement its deficits. 
Richards (1993) argued that in order for textbooks to be served as sources for creative 
teaching, teachers must develop skills in evaluating as well as adapting published 
materials so that they are more suitable for their learners. He claims that it is only 
through such efforts hat textbooks can facilitate teaching rather than restricting it. Tok 
(2010), has also supported this view by stating that not one textbook is going to be 
absolutely appropriate and ideal for one’s particular group of learners, suggesting that 
adaptation is necessary to meet the needs of varying groups of students.  !
2.4.1$Training$teachers$to$evaluate$and$adapt$textbooks$$!
Given the crucial importance of teaching materials in the language classroom 
(outlined in 2.2), as well as the crucial roles in which teachers play in evaluating and 
adapting textbooks and other materials (outlined in 2.4), research state that teachers 
can benefit greatly from teacher-education courses which prepare teachers to evaluate 
and develop teaching materials. For instance, Masuhara (2006) asserts that materials 
development can help teachers to become more critical, creative, and effective in their 
teaching. Canniving & Martinez (2003) also contends that training teachers to be 
skilled and knowledgeable in materials evaluation and development, can lead them to 
have better professional judgment that is more situated to their experience.  
 
However, there is a lack of research, which investigates the impact of such teacher-
education courses on the actual practices of teachers in the work-context. As 
teachers’ practices are not only influenced by their training and personal beliefs, but 
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also “strongly influenced by the practical realities of classroom life” (Shannon, 1986), 
it seems that more research is needed in this area.  !
2.5$The$Hong$Kong$teaching$context$!
Although textbook-evaluation and adaptation are highly desirable in theory, it seems 
that implementing such practices in the Hong Kong teaching context may be difficult 
due to textbook-dependent practices that have been part of Hong Kong’s teaching 
culture for many years. This section illustrates a clearer contextual picture of practices 
in Hong Kong, as well as the possible challenges that it may present to teachers in 
adopting textbook-adaptation practices.   !
2.5.1$Review$of$Policies$!
Textbooks have accompanied various paradigm shifts in ELT methodology in Hong 
Kong, from the grammar-translation method in the 1950s to the audio-lingual 
approach in the 1970s (Adamson & Davidson, 2003) However, the introduction of the 
communicative approach in the 1990s and the task-based approach since 1999 
(Littlewood, 2004), brought an impetus for Hong Kong classrooms to shift from 
textbook-based learning to task-based learning (Ko, 2000). 
 
The shift in paradigm led the government policies to encourage teachers to deviate 
from rigid practices involving teaching everything in textbooks, to “exercise their 
professional judgment to adapt textbook materials flexibly according to the needs, 
interests, and abilities of the learners,” (CDC, 2004 p.212).  
 
In 1988, as a part of the school-based curriculum project scheme launched by the 
Education department, teachers began to be encouraged to take part in the process of 
creating school-based teaching and learning materials rather than simply teaching 
from designated textbooks (Lo, 1999).  
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Moreover, the introduction of the Reading Workshop component to the English 
curriculum, introduced extensive use of language arts materials such as stories, 
poems, songs, and rhymes into the English classroom (CDC, 2004).  
 
Such changes at the policy level signaled a change from a textbook-dependent 
curriculum focusing on mechanical accuracy of language, to a curriculum that focuses 
more on fluency and authentic language use. This change also provided an 
opportunity for teachers to deviate from teaching from predetermined teaching 
materials, and conferred autonomy for teachers to design their own teaching 
materials.  
 
2.5.2$Factors$contributing$to$a$textbook\dependent$culture$in$Hong$Kong$!
Despite efforts made at the policy level to introduce authentic materials, autonomy for 
teachers to design their own materials and tasks (as outlined in 2.5.1), it seems that 
there is an interplay of key factors that barricade the introduction of such practices in 
reality.  
 
2.5.2.1$Pressure$of$Examinations$!
In Hong Kong, discrete-point, paper and pencil testing of language items are still 
employed as the core methods of summative assessment (Li, 1998). These 
examinations frequently focus on students’ ability to adhere to the mechanical 
accuracy of language in rather decontextualized contexts. The perceived importance 
of such exams for test-takers and other stakeholders, inevitably result in a ‘wash-back 
effect’ on teachers who are forced to focus on the ‘form’ of language items in the 
textbook or the syllabus. As a result, teachers have limited time and motivation to 
implement communicative and interactive tasks in the classroom, because such 
approaches do not correspond with the demands presented by the high-stakes exams 
(Carless & Gordon, 1998). In fact, Ng (1994) found that “many teachers, as a result of 
perceived or actual pressure from the school or from parents, try to finish the textbook 
with little regard for the ability of the students” (p.82).  !
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2.5.2.2$$Impact$of$Confucius$Chinese$values$!
Due to influence of Confucius-heritage cultures; many classrooms in Hong Kong are 
still focused on the traditional approach to learning, with the teacher transmitting 
knowledge to learners (Zhang et al, 2010). School authorities often prefer quiet and 
orderly classroom atmosphere, with most of the talking limited to the teacher. 
Preference for such atmospheres present a possible reason why some teachers do not 
reform textbook contents into more interactive activities, as such activities often 
accompany noise and high levels of student-talk (Carless & Gordon, 1998). In fact, 
due to such cultural factors, it has been found that even with the introduction of the 
task-based approach at the policy level, teaching at many schools remain teacher 
centered, didactic, and non-interactive” (Mok 2001, p127).  !
2.5.2.3$Students’$response$$!
The above discussions suggest that students may potentially be accustomed to 
learning environments that value teacher talk. Due to this disposition, they may not 
respond well to the nature of interactive activities and tasks.  In fact, Chiang (2002) 
found that some students in Hong Kong preferred traditional modes of learning and 
with others, the introduction of task-based activities triggered indiscipline. Such 
negative responses from the students may discourage the teachers from adapting 
textbooks to introduce more interactive tasks, and potentially cause them to resort 
back to traditional modes of teaching.  
 
The above discussion suggests that given various deficits entailed by textbooks, 
teachers have crucial responsibility in evaluating and adapting textbook contents so 
that they can cater for varying learner interests and abilities, as well as serve the 
principles of task-based teaching and learning. 
 
While research has highlighted the need for teacher-education courses to equip 
teachers with skills and knowledge in evaluating and developing effective teaching 
materials, there is a lack of research that investigates the impact of such training on 
the actual practices of teachers in the working context.  
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The current research aims to answer such ambiguities by investigating whether pre-
service teachers who have been trained to evaluate and adapt textbooks in their 
teacher training, are able to exercise their knowledge and bring in new practices in the 
Hong Kong classroom context. The studies discussed in this chapter will be revisited 
in Chapter 4, in the context of this study.  !!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Chapter$3:$Research$Methodology$!
This chapter presents the methodology adopted in the current study. It explains the 
sample selection, the procedures employed to collect and analyze the data, and the 
rationale behind the selected research approach and data collection methods. !
3.1$Research$Questions$!
In order to investigate the impact of a teacher-education course on pre-service 
teachers’ textbook adaptation practices, the following research questions were 
formulated to guide my investigation: 
 
1. Has the teacher-education course equipped pre-service teachers with 
sufficient knowledge, motivation, and skills to adapt textbook content?  
 
2. Do pre-service teachers act on their agency to adapt textbook content in 
actual teaching?  
 
3. What other factors in the work-context affect their practices in adapting 
textbooks? 
 
4. What challenges do pre-service teachers face in adapting textbook content? !
3.2$Research$Approach$!
This research took a qualitative case-study approach. A case study, which can be 
defined as ‘the study of an instance in action’ (Adelman et al, 1980), allowed for an 
in-depth investigation of complex factors affecting pre-service teachers’ textbook 
adaptation practices.   !
3.3$Participants$!
This research was conducted with twenty-nine fourth-year pre-service teachers who 
are currently enrolled on a full-time undergraduate program majoring in the Primary 
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English Language education at the University of Hong Kong. These students have had 
extensive course input on materials evaluation and adaptation, as well as two teaching 
practicum experiences that took place after the course. The fact that they have had 
both the course input and plenty of field experience made them the ideal participants 
for my investigation.  
 
3.4$The$University$Course$!
The teacher-education course evaluated in this research was titled “EDUC 3611: 
Becoming a Critically Reflective Teacher”. The course was compulsory for all 
undergraduate students enrolled in the Primary English language education program. 
 
Materials evaluation and adaptation was a key component of the course, and the 
course has encouraged pre-service teachers to analyze, evaluate and adapt various 
teaching materials including commercial textbooks. One of the key assignments for 
this course with a 40% weighting, required pre-service teachers to critique the 
features of a unit from a textbook frequently used in Hong Kong primary classrooms, 
and consider improvements from a critical perspective.  !
3.5$Data$collection$$!
A mixed-method approach was used to collect data, adopting two questionnaires and 
one interview as the primary sources. According to Gay, Mills & Airasian (2012), 
mixed-method of data collection can build on the complementary strengths between 
quantitative and qualitative data collection methods, and can capture more rich and 
detailed data than just using one method.   !
3.5.1$Questionnaires$!
The first set of questionnaires was administered to participants prior to their teaching 
practicum.  The purpose of this questionnaire was to gather information about pre-
service teachers’ initial perceptions concerning how well the course has prepared 
them for textbook-adaptation practices.   
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The purpose of the second questionnaire was to inquire into pre-service teachers’ 
actual practices in using textbooks in their teaching practicum, and the factors in the 
work-context affecting their practice.  
 
The use of questionnaires provided evidence of patterns (Harris & Brown, 2010) 
among the twenty-nine participants. Majority of the questions mostly required closed 
responses collected through likert-scales and checklists. There were a few optional 
open-ended questions, employed to capture additional comments that respondents 
may want to elaborate upon. The use of mostly closed-set responses minimized the 
demands as well as the time taken by respondents to answer the questionnaire 
(Johnson & Christensen, 2012).  
 
3.5.2$Interviews$!
Three participants – Cindy (pseudonym), Ruby (pseudonym) and Jane (pseudonym), 
who had completed the questionnaires, were invited for an individual interview, 
which lasted for around 20 minutes (see table 3.1 for background of interviewees).  
Pseudonym Background 
 
Cindy 
- Experience in teaching in both CMI (2nd year & 4th year 
teaching practicums), and EMI schools (3rd year teaching 
practicum) 
- experience at a variety of different school cultures 
 
Ruby 
- Experience in teaching in both CMI schools (3rd year teaching 
practicum), and EMI schools(2nd year & 4th year teaching 
practicums) 
- experience at variety of different school cultures 
 - 2nd ,3rd, 4th year teaching practicum at a CMI school 
- quite similar experience in all practicum schools.  Jane 
Table 3.1 Background of the Interviewees  
 
The interviews were semi-structured, including mostly open-ended questions. The 
interview aimed to capture gather more in-depth insights on participant attitudes, 
thoughts, and actions (Kendall, 2008), which could not be captured by the 
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questionnaire.  
A face-to-face interview was adopted in order to allow clarifications and elaborations 
of the participants’ answers. Identical questions were asked, but not in the same order. 
Follow-up questions were asked flexibly to seek clarification and elaboration from 
each participant (McDonough and McDonough, 1997).  
3.6$Data$Analysis$!
The responses from the questionnaires were first analyzed through computation of 
descriptive statistics such as frequencies and percentages. The data gained from the 
interviews were qualitatively analyzed by grouping findings under certain themes. 
Each group was given names and interpreted. 
 
Finally, the results were compared to see if any common messages resonated from 
both sets of data (Harris & Brown, 2010), and integrated accordingly. By analyzing 
each set of data in its own right (Harris & Brown, 2010), and then integrating them 
together, complementary data offered by the two different methods was not sacrificed.  !
3.7$Ethical$Considerations$!
In order to protect the rights and privacy of the research participants (Belmont report, 
1979), a consent form was given to each participating pre-service teacher in the study. 
The consent form provided the summary of the research the, main research questions, 
and data collection methods for the participant’s own awareness and informed 
participation.  !
3.8$Reliability$and$Validity$$!
To ensure the validity of this study, the sub-sections in the questionnaire (see 
appendix (1,2) and interviews (see appendix 3) have been carefully aligned to the 
research questions to ensure that the data matches the intensions of this study. The 
two questionnaires, as well as the interview questions were also piloted on two 
classmates to avoid ambiguity (Mcdonough & McDonough, 1997).  !
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To ensure internal reliability, the interviews were audio-recorded to ensure accurate 
record of the language used by participants, and to make the data available for in-
depth retrospective analysis (Mcdough & MCdonough, 1997). To ensure external 
reliability, the same procedures were followed with all interviews. The set of 
questions are further included in Appendix 3.  
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Chapter$4:$Findings$and$Discussion$!
4.1$Introduction$
 
In this chapter, the findings and discussion from the research will be presented to 
examine the impact of the target teacher-education course on how teachers employ 
textbook adaptation practices. It also uncovers the interplay of various factors in the 
school environment that also impacts the teacher’s practices. Through such 
exploration, it highlights the challenges in which pre-service teachers face in adapting 
what they have learned into an actual classroom. The key research questions 
presented in Chapter Three (see pg. 20) will be addressed below through the analysis 
of the data. !
$
4.2$Impact$of$the$course$on$shaping$pre\service$teacher’s$beliefs$
about$textbook$adaptation$!
The findings presented in this section reviews how well the course has prepared pre-
service teachers in recognizing various weaknesses of textbooks, and in equipping 
them with the skills and motivation to adapt textbook content to supplement for such 
deficits. !
4.2.1$Knowledge$to$critique$teaching$materials$$$!
The pre-service teachers in this study demonstrated solid understanding and 
awareness of the various deficits entailed by textbooks. 
 
Statement N= 29 responses 
Strongly 
agree 
Mostly 
agree 
Somewhat 
agree 
Somewhat 
disagree 
Mostly 
disagree 
Strongly 
disagree 
Language tasks 
are interesting 
and motivating.  
 
0 
(0%) 
 
0 
(0%) 
 
0 
(0%) 
 
7 
(24%) 
 
21 
(71%) 
 
1 
(3%) 
 
Texts are 
generally 
authentic and 
demonstrates 
features of 
 
0 
(0%) 
 
 
 
0 
(0%) 
 
3 
(10%) 
 
15 
(52%) 
 
11 
(38%) 
 
0 
(0%) 
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authentic text  
Tasks have 
achievable goals 
and take into 
consideration 
learner 
capabilities 
 
 
0 
(0%) 
 
 
0 
(0%) 
 
 
0 
(0%) 
 
 
11 
(38%) 
 
 
15 
(52%) 
 
 
3 
(10%) 
 
Table 4.1: Levels of agreement among pre-service teachers (n=29) about the 
effectiveness of textbooks in catering for varying learner interests and capabilities, 
and the degree to which featured texts and tasks are authentic 
 
According to table 4.1, 71% of the participants mostly disagreed, and 5% strongly 
disagreed with the statement ‘language tasks featured in textbooks are interesting and 
motivating for learners’. No participant agreed with the statement. From such levels 
of high disagreement, it can be observed that pre-service teachers are strongly aware 
of the fact that textbooks, while providing information about the target language, are 
not interesting or motivating for students (Guo, 2012).  
 
Further, 90% of the students showed disagreement to the statement that textbooks 
show features of authenticity. Only 10% of pre-service teachers ‘somewhat’ agreed 
that textbooks demonstrate features of authentic text. The results strongly depict the 
shared view among pre-service teachers that texts and tasks featured in textbooks are 
over-simplified, and do not provide “opportunities for acquisition provided by rich, 
authentic texts” (Guo, 2012).  
 
100% of the participants also showed strong disagreement to the statement ‘tasks take 
into consideration learner capabilities.’ 38% of the participants somewhat disagreed, 
and 52% of the participants mostly disagreed with this statement, demonstrating that 
pre-service teachers are able to recognize the limitations of the standardized language 
tasks designed for a general market in meeting the needs of a particular group of 
learners (Tok, 2010).  
 
Statement N= 29 responses 
Strongly 
agree 
Mostly 
agree 
Somewhat 
agree 
Somewhat 
disagree 
Mostly 
disagree 
Strongly 
disagree 
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Textbooks often 
entail 
stereotypes 
about gender 
and social class  
 
 
3 
(10%) 
 
 
19 
(66%) 
 
 
7 
(24%) 
 
 
0 
(0%) 
 
 
0 
(0%) 
 
 
0 
(0%) 
 
Table 4.2: Levels of agreement among pre-service teachers (n=29) that textbooks 
entail stereotypes and gender and social class.  
 
As illustrated in table 4.2, pre-service teachers were also able to acknowledge the 
problem of social and gender stereotypes that are present in textbooks, with 100% of 
participants agreeing to the statement that textbooks often entail communication of 
stereotypes about gender and certain social class. 
 
In shaping such solid understanding and awareness, the teacher-education course 
seems to have had a significant impact.  
 
Extract 1 
 
Before taking the course, I just saw it (the textbook) for what it was, I didn’t 
think of it as anything more. I think that… it (the course) has helped me with 
my own thinking… 
 
(Interview with Cindy, March 2014)  
 
Extract 2 
 
I think it’s a pretty useful course because it teaches us as new teachers to 
rethink about what we teach instead of just teaching students what we are told 
to teach…we have to actually go through the materials ourselves and digest it 
… 
 
(Interview with Ruby, March 2014) 
 
Extract 3 
 
It (the course) teaches me how to think in different perspectives. 
 
(Interview with Jane, March 2014)  
 
 
As extracts depict, all three pre-service teachers in the interviews, alleged that the 
course has had an impact on how they perceive and view textbooks.  
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4.2.2$Motivation$to$modify$teaching$materials$!
Pre-service teachers also demonstrated high levels of motivation to adapt textbook 
content after taking the course.  
 
Statement N= 29 responses 
increased 
greatly 
increased 
moderately 
not changed decreased 
moderately 
decreased 
greatly 
My desire to adapt 
textbook content has 
____________ 
through the course. 
 
13 
(45%) 
 
14 
(48%) 
 
2 
(7%) 
 
0 
(0%) 
 
0 
(0%) 
 
 
Table 4.3: Pre-service teachers’ (n=29) desire to adapt/supplement textbook content 
 
As illustrated in Table 4.3, 45% of pre-service teachers indicated that their desire to 
adapt textbook content has increased greatly, and 48% reported that it increased 
moderately. No participant has reported that his or her desire has decreased. From 
such results, it seems that the course has had significant positive impact on pre-
service teachers’ motivation adapt textbook content before entering their practicum.  
 
4.2.3$Skills$to$implement$adapted$materials$
 
Statement N= 29 responses 
increased 
greatly 
increased 
moderately 
not changed  decreased 
moderately  
decreased 
greatly 
My confidence in 
adapting teaching 
materials for the 
needs of my students 
has 
_________through 
the course.    
 
1 
(5%) 
 
16 
(55%) 
 
12 
(40%) 
 
 
(0%) 
 
 
(0%) 
 
 
Table 4.4: Pre-service teachers (n=29) confidence on how to implement textbook 
content/tasks in the classroom 
 
As table 4.4 depicts, it can be seen that while 55% of teachers reported that their 
confidence in implementing textbook adaptation practices into their classroom has 
increased moderately through attending the course, another 40% has reported that 
their confidence has not changed. Only 5% of the participants reported that their 
confidence has increased greatly. The tensions among the pre-service teachers 
reported levels of confidence in adapting textbooks suggest that while the course was 
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able to prepare some pre-service teachers, it was not able to do so with other pre-
service teachers, in bringing textbook adaptation practices to an actual classroom. A 
possible reason for such tensions in the data has been identified below.  
 
Extract 4 
 
J: Sometimes I don’t think I’m professional enough in adapting textbook   
     materials… 
I: Why do you think so? 
J: I think the course hasn’t given us a lot of materials and didn’t teach us 
which one is good, and how you can change it.  
I: So do you think you need more practice or examples?  
J:  Yeah. 
 
(Interview with Jane, March 2014) 
 
As extract 4 demonstrates, one pre-service teacher alleged that she needed more input, 
practice, and modeling of practical skills to adapt textbook content to an actual 
classroom.  
 
4.2.4$Discussion$!
The findings in the above section suggest that while pre-service teachers have 
sufficient knowledge in identifying areas of deficits in textbooks, and have a strong 
will to modify such contents, tensions lie in their levels of confidence about how to 
implement such practices into the context of a real classroom.  
 
As discussed in extract 4, some teachers felt that they needed more practice and 
examples to consolidate their knowledge to implement textbook adaptations into a 
real classroom.   
 
Extract 5 
 
I’d say that in analyzing textbooks, I’m pretty confident. Because we were 
taught how to look at different textbooks and how to improve them and things 
like that. But to apply it to an actual classroom involves more. Every group of 
learners are different, and the schools are different so you don’t know if you 
can do it realistically.  
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(Interview with Ruby, March 2014) 
 
Extract 6 
 
I think it was kind of general… they didn’t really take into serious 
consideration about the realistic situation of many kinds of local schools in 
Hong Kong.  
 
(Interview with Cindy, March 2014) 
 
As extracts 5 and 6 demonstrate, there was an agreement among pre-service teachers 
that while identifying deficits in textbook is one issue, making adaptations according 
to the needs presented by the students, is much more of a demanding task, and an area 
in which some teachers needed more support and input in.  !
4.3$Pre\service$teachers’$actual$practices$in$their$teaching$practicum$$!
Although pre-service teachers have reported that they would frequently make changes 
to textbooks prior to their teaching practicum, their actual practices in their teaching 
practicum were more dependent on other factors.!
 
Question N= 29 responses 
Always Almost 
always 
Usually Sometimes Almost 
never 
Never 
How often do you think 
that you would modify the 
textbook tasks in your 
practices as a teacher? 
 
 
 
4 
(14%) 
 
 
13 
(45%) 
 
 
12 
(41%) 
 
 
0 
(0%) 
 
 
0 
(0%) 
 
 
0 
(0%) 
 
In your teaching 
practicum, how often did 
you modify/supplement the 
textbook contents? 
 
 
 
0 
(0%) 
 
 
4 
 (14%) 
 
 
14 
(48%) 
 
 
4 
(14%) 
 
 
4 
(14%) 
 
 
3 
(10%) 
 
Table 4.5: Differences in teacher’s perceived practices in the future and their actual practices 
in their practicum !
As table 4.5 depicts, prior to their teaching practicum, 59% of the pre-service teachers 
reported that they would always or almost always make modifications to the textbook 
tasks.  41% of the pre-service teachers reported that they would usually make 
modifications. No participant said that they would sometimes, almost never, or never 
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make modifications. In short, high levels of willingness to modify textbooks can be 
observed prior to pre-service teachers’ practicum.  
 
In contrast however, in their actual teaching practicum experiences, 34% of pre-
service teachers sometimes, almost never, or never made modifications to textbooks 
in their teaching practicum.  
 
Such discrepancy between what the teachers predicted their practice to be like, and 
their actual practices, suggest that there are other factors that affected their 
willingness to adapt textbook contents.  
 
4.4.$Factors$affecting$pre\service$teacher’s$practice$!
Several factors hindered the pre-service teachers’ willingness to adopt textbook 
adaptation practices in their teaching practicum, which are identified and analyzed 
below. 
 
4.4.1$Students’$response$!
In affecting pre-service teacher’s practices in motivating textbook adaptation 
practices, the students’ response was of primary importance.   
 
Extract 7 
 
In my last tp (teaching practicum) school, they (the students) responded well 
to these kinds (more interactive) of activities, and they were more open-
minded… 
But this year, they weren’t used to it at all so even when I tried to implement 
my own practices, It wasted time, they were demotivated because they didn’t 
understand, and so I just didn’t want to waste time anymore time doing that, 
so I focused on the textbook. 
 
(Interview with Ruby, 2014) 
Extract 8 
 
I: Overall, what factors are you motivated by to design your own materials or 
to supplement and modify the textbook content? 
C: I think the first is the students’ response. If my students are very interested 
in my lesson, if I use some different teaching materials and approaches…then 
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I’m motivated. But if my students…they can’t really follow what I prepared, 
then I don’t think there’s a need for me to do    it at all.  
 
 (Interview with Cindy, 2014)  
 
As extracts 7 and 8 depict, two pre-service teachers identified that the response they 
get from the students are crucial in adapting textbook content or not. If the students 
are motivated by their efforts, they feel motivated to adapt textbook materials. 
However, when students are not motivated by their efforts, this subsequently leads to 
the teachers’ demotivation in designing interactive tasks and activities. Hence, the 
pre-service teacher’s perceived value of textbook adaptation practices in relation to 
the student’s response, is a key determinant which impacts their practice. !
4.4.2$The$School’s$culture$!
The culture of the school was another prominent factor that affected teacher’s practice 
of whether they adapted textbook content, or not.  In fact, according to one of the 
interviewees, “schools in Hong Kong have a strong reliance on the textbook which 
make the lesson really rigid and not flexible, and students are forced to study every 
single thing on the textbook” (Interview with Cindy, March 2014).  
 
Extract 9 
 
So this year they (the practicum school) really expected and students to be 
drilled and that limits our time…you couldn’t really…you just have to follow 
the schedule.  
 
(Interview with Ruby, March 2014)  
 
Extract 10 
 
I think I am encouraged to use my own teaching materials, but the ultimate 
problem is whether the school allows me to do it or not. 
 
(Interview with Cindy, March 2014)  
 
As the above extracts demonstrate, two of the pre-service teachers indicated that 
whether they implement textbook adaptation practices depend largely on whether the 
school grants them the opportunity to or not.  In extract 9, one teacher had high levels 
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of pressure to “finish the syllabus or the textbook” (Ng, 1994 p.82), which 
subsequently let her with limited time to design and implement her own activities and 
materials.  Such results demonstrate that the teacher’s practices do not only depend on 
their beliefs, attitudes and training, but that they are also “strongly influenced by 
practical realities of classroom life” (Shannon, 1986).  
 
However, there were tensions between teachers between how far they would go 
against school cultures to bring in textbook adaptation practices. 
 
Extract 11  
If they (the school) are supportive, then I’ll be willing to do it. If they are not, 
then I won’t.  
 
(Interview with Cindy, March 2014) 
 
Extract 12 
I: So lets say you work at a school that does not encourage this kind of new 
pedagogy, but the students really respond well to it. Then would you still be 
motivated to adapt textbooks? 
 
R: As long as I see that the students are benefiting from my teaching, and find 
that what I’m teaching is actually useful and are actually learning from it, then 
I wouldn’t mind. I would keep doing it. 
 
(Interview with Ruby, March 2014) 
 
As above extracts depict, two teachers expressed contrasting beliefs concerning this 
issue. While Cindy claims that if the school is not supportive of her practices, she 
would resort to not adapting textbooks, Ruby states that she would go against the 
school’s expectations to adapt textbooks, as long as she sees that her students are 
benefiting from the process. It seems that such tensions between the two pre-service 
teachers illustrate the different levels of motivation and confidence they have towards 
textbook adaptation practices, as well as the degree to which they experienced 
opposition from their practicum schools.  
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4.4.3$Pressures$of$Examination$$!
‘Wash-back effects’ from examinations were also a key factor that affected pre-
service teacher’s practices in adapting textbook contents.  
 
Extract 13 
 
When the exam is approaching, I feel like there is a shortage of time, so I 
didn’t really have much of a chance to edit the teaching materials…when I’m 
lagging behind, I don’t really have enough time to edit textbook materials.  
 
(Interview with Cindy, March 2014)  !
As depicted in the above extract, one pre-service teacher mentioned that her practices 
become more bound to the textbook when there are upcoming exams. From her 
response, it is possible to see that the examinations have an impact on how she uses 
textbooks. Because accuracy of language items are stressed far more in examinations, 
at the time of an upcoming exams teachers like Cindy may prefer to employ a direct 
teaching of grammar to revise the form of language structures, rather than 
consolidation of language items in a meaningful context (Tong, 2005). 
 !
4.5.$Challenges$in$implementing$textbook$adaptation$practices$!
There were various challenges in the work-context which limited pre-service teachers 
in implementing textbook-adaptation practices, especially in more “traditional schools” 
(Interview with Cindy, March 2014) which do not welcome teachers to “exercise their 
professional judgment to adapt textbook materials flexibly” (CDC 2004, p.212).  !
4.5.1$Disempowerment$of$teacher$!
Pre-service teachers faced a lack of authority and autonomy to carry out their 
practices, due to the constraints put on them by school practices.  !
Extract 14 
 
we’re just a small potato after we graduate. No one will listen to us. 
! 35!
 
(Interview with Cindy, March 2014)  
 
Extract 15 
 
I had to follow what the school wanted and the best thing to do was to follow 
the textbook…As a student teacher you are very limited with how much you 
can do. And most schools prefer if you follow their way, because its their 
school and everything…and we’re just ‘guests’ in the school 
 
(Interview with Ruby, March 2014)  
 
 
Extract 16 
 
I’m just worried that I might get pigeon-holed to rely on too much on the 
textbooks because you do have set activities there. You end up adapting the 
activity, but it still looks similar. You never really think of how to improve it 
or make it different. 
  
(Interview with Ruby, March 2014)  
%!
As extracts depict, teachers expressed helplessness of having no control over their 
own practices, describing themselves as ‘guests’ and ‘small potatoes’ at the school. 
The pre-service teachers’ experiences demonstrate the powerlessness they feel in their 
inability to deviate from the powerful normative culture in Hong Kong schools which 
discourages teachers from departing from the mainstream practices (Galton, 2011).  
 
Further, in extract 16, Ruby states that due to the textbook-dependent practices at her 
school, she ended up designing activities which look similar to the original task 
featured in the textbook. Her worries explicitly demonstrates that repeated exposures 
to textbooks which do not allow for teacher’s own autonomy to make pedagogic 
decisions, may result in teachers to pre-empt their pedagogic skills and creativity 
(Prabhu, 1988). In other words, it may result in the de-skilling of teachers causing 
teachers to become dependent on textbooks rather than using it to facilitate learning 
(Richards, 1993).  !!s!
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4.5.2$Psychological$distress$and$exhaustion$!
In a school environment which does not allow teachers with the autonomy to make 
decisions about which materials to use, pre-service teachers report a high level of 
mental and physical exhaustion, which subsequently further demotivate teachers from 
carrying out textbook adaptation practices.  
 
Extract 17 
 
It demotivated me a lot because after every lesson I just felt that I was drilling 
the students to make sure what they needed in the textbook and everything…it 
was just very difficult to enjoy teaching and I felt really frustrated that I 
couldn’t really do anything but just follow the schedule. 
 
(Interview with Ruby, March 2014)  !
As this extract depicts, when placed in a school that does not allow pre-service 
teachers to make their own decisions, pre-service teachers experience great 
psychological distress coming from the “resultant loss of autonomy and a sense of no 
longer in being in control of how and what one teaches” (Galton, 2011). Such levels 
of stress seem to be further aggravated when the students do not respond well to their 
efforts in designing activities (see extract 7).  
$
4.5.3$Lack$of$Time$and$Workload$!
Time and workload were also identified as a key challenges which are an obstacle to 
teachers’ textbook adaptation practices. 
 
Extract 18 
 
I: What are the challenges you face in adapting textbooks?  
J: It is about time, and workload. 
Because everyday I need to type up my lesson plan, then I also need to   
discuss with my mentor if I can change things but she is also quite busy… 
 
(Interview with Jane, March 2014) 
 
Extract 19 
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I: So in which areas do you think you need more support to use textbooks in a 
better way? How could the course have better prepared you? 
 
R:  how to make activities that fit within the time schedule. To deal with  
      the realistic constraints of time and the workload and the things like that  
because if you spend two hours preparing and adapting the textbook and you 
only use it for 40 minutes then you’re wasting time. 
 
(Interview with Ruby, March 2014) 
$
As the extracts depict, teachers expressed that they have a high workload and limited 
time, which pose difficulty for them in adapting textbooks. In fact, in extract 19, Ruby 
expressed that she spends much more time preparing and adapting the textbook 
content, in relation to how much of it she uses such contents in class, and felt that this 
is a ‘waste’ of time.  !
The findings presented in this chapter asserts that on the one hand, the teacher-
education course has helped pre-service teachers with their knowledge in critiquing 
teaching materials, and has strengthened their motivation to adapt textbook content.  
However, some teachers required more preparation with skills and strategies to adapt 
textbook content to an actual classroom.  The findings also highlight that there are 
various challenges in the school environment that does not always allow pre-service 
teachers with the circumstances to adapt textbook content.  
 
In the next chapter, implications of these findings for various parts of the education 
sector are presented.    !!!!
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Chapter$5:$Implications,$Recommendations,$and$
Conclusion$!
5.1$Implications$!
The findings of this small-scale research assert that changes at the policy level, and 
new pedagogies asserted by teacher-training institutions alone, are insufficient in 
bringing change to what happens in the classroom. The immediate teaching 
environment and expectations from the school authorities put onto the pre-service 
teachers also shape a significant part of their practice.  
 
Therefore, strategies for intervention must be developed at various parts of education 
sectors, so that teachers can bring in new practices in a risk-free and supportive 
environment. Education authorities, teacher educators, university-school partnership 
team, practicum schools, and pre-service teachers themselves all have responsibility 
in bringing change to existing practices happening in classrooms. Implications for 
each of these parties are outlined below. !
5.1.1$Implications$for$the$Education$Authorities$!
While the Curriculum development Guidelines suggest teachers to “exercise their 
professional judgment to adapt textbook materials flexibly “ (CDC 2004), it seems 
that their suggestions are rather general, and largely neglect the fact that the teacher’s 
environment may not be supportive of such practices.  
 
It seems necessary that instead of simply providing general guidelines about ‘how’ to 
bring task-based approaches into the classroom, it is important to also raise awareness 
of ‘why’ such practices are necessary in the modern classroom today.  
 
More awareness about the benefits of textbook adaptation in promoting task-based 
and activity–based approach to learning, must be raised among school authorities 
such as the principal, and the panel heads with a more ‘traditional mindset’ to seek for 
their co-operation in allowing new teachers to exercise their pedagogic knowledge 
and skills.  
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It seems that education authorities can hold workshops in which principals and senior 
staff across Hong Kong can attend, to restructure their understanding of education and 
reshape their thinking. 
 
Moreover, education authorities must also consider that although the curriculum 
reform has aimed to deviate from examination-dominated practices, such practices 
still largely prevail in schools across Hong Kong, and such factors greatly limit task-
based approaches in the classroom. In the long-term, they may consider scrutinizing 
ways in which assessment modes can be further modified in order to align better with 
task-based approaches to learning.  
 
5.1.2$Implication$for$teacher$educators$at$the$institution$!
It seems that when designing materials-evaluation and adaptation courses, teacher 
educators should provide more input on bringing textbook-adaptation practices within 
the constraints such as compromising with a tight teaching schedule, as well as 
negotiating with school authorities about bringing own practices.  
 
While some of these issues cannot be solved with the sole efforts of the teacher-
educators and require support from the school authorities as well, the teacher-
educators can still consider the ways in which the contents of the course can be better 
aligned and applied to the challenging realities present in the Hong Kong context.   
 
One suggestion is to design the course so that it is an across-semester course. In this 
way, opportunities can be provided for pre-service teachers to share their first-handed 
experiences of textbook adaptation in their teaching practicum, and reflect on the 
challenges they faced. By sharing both positive and negative experiences, teachers 
can gain a wider perspective of practices in Hong Kong schools, and by working out 
suggestions in dealing with challenges, they could be better prepared in tackling 
similar issues in the future.  !
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5.1.3$Implications$for$the$University\School$partnership$team$!
Since school environment was found to be a key determinant of whether teachers feel 
motivated to adapt textbooks or not, it seems most desirable that pre-service teachers 
are placed in an environment which is supportive of their own practices.  
 
However, given the constraints that not all schools in Hong Kong welcome pre-
service teachers to exercise their own autonomy, perhaps it may not be possible for all 
pre-service teachers to have a positive experience for all of their practicums.  
 
However, the practicum office may consider inquiring into pre-service teachers with 
each of their practicum experience to ensure that they have their teaching practicum in 
a supportive environment at least once.  In such ways, teachers can gain the 
reassurance and the confidence to strive on with their beliefs.  !
5.1.4$Implication$for$practicum$schools$!
School authorities should develop an open-minded attitude to the multitude of new 
pedagogies and innovative approaches that new teachers can offer, instead of 
discarding their ideas without any consideration. Such open-minded perspective 
towards change can bring in insights and diversify their existing practices at the 
school. In generating such open-minded perspective towards newer, younger 
generation of teachers, workshops at the policy level such as that mentioned in 5.1.1 
may be of help.  !
5.1.5$Implication$for$pre\service$teachers$!
Being the actual ‘users’ of textbooks in the classroom, it is imperative that young 
teachers develop the courage to face the complexities of local schools in Hong Kong, 
with strength, confidence, and resilience to tackle the challenges they face. While 
teachers may have to compromise at times with the immediate constraints that face 
them, it is most important that they still try and find space to make their own 
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pedagogical decisions, rather than simply following the rules imposed by the school 
authorities.    
 
One way in which new teachers can find the support to carry out new practices is to 
build a community in which they can share resources as well as emotional concerns 
and advice for each other.  This can happen at both the school level where they can 
work together with colleagues whom they share similar views with, or via the internet 
with other teachers who share similar views. In such ways, they can save time by 
sharing resources, while also gaining emotional support from teachers who have the 
similar views.  !
$$
5.2$Limitations$and$Suggestions$for$Further$Research$$!
Despite various implications drawn above, there are a number of limitations that must 
be acknowledged with the current study. This study had a small sample size based on 
a single cohort of pre-service teachers at one university. Although this qualitative 
case-study approach has allowed for investigation for a rich and deep understanding 
of contextual factors, which affected pre-service teacher’s practices, the findings of 
this study may not necessarily be similar to those in other teacher-education courses 
in other universities. Only three student teachers were interviewed, which means that 
the other participants in the study could have had other factors impacting their 
practice. Further, this study was based on the impact of one single teacher-education 
course, when in actual reality, there are a multitude of factors such as the teacher’s 
own educational background and the impact of other courses, which may have 
impacted their views and practice.  
 
Overall, it seems that further research in the area of textbook adaptation practices 
across different teacher-education programs in Hong Kong, as well as other programs 
not limited to that of teaching materials, may provide a wider understanding of the 
issues covered in this study. 
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5.3.$Conclusion$
 
This study has explored the impacts of a teacher-education course on pre-service 
teachers’ textbook-adaptation practices in actual teaching. The study has found that 
due to various conflicting factors in the work-context, such as the pressures of 
examinations, lack of autonomy, and high workload, pre-service teachers are not 
always provided with the circumstances or the opportunities to bring textbook-
adaptation practices into an actual classroom. The study has further illustrated that 
young teachers experience great levels of psychological exhaustion due to conflicting 
stance between what they learned to teach in ‘theory’ in teacher-education courses, 
and what they are expected to teach in ‘practice’ by school authorities.  
 
I hope that the results of this study can offer insights to education authorities, school 
authorities, and other parts of the education sector that the introduction of new 
pedagogies cannot be achieved only through setting new policies and training new 
teachers. The existing structures and practices in schools must also be ready to adopt 
and welcome change. I hope that through continuous reflection and co-operation of 
various education sectors, a safe and secure environment that allows young teachers 
to exercise new and innovative pedagogies can be created. I myself, as a pre-service 
teacher soon to enter the field of teaching, will try my very best to equip myself with 
the strength and confidence to tackle the challenges I may face in bringing textbook-
adaptation and other innovative practices into my classroom.  !!!!!!!!!!!!!
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Appendices$!
Appendix$1:$Questionnaire$1$distributed$to$pre\service$teachers$!In!this!questionnaire,!you!will!answer!questions!in!four!parts.!In!Part!1,!you!will!report!some!background!information!about!yourself.!In!Part!2,!your!views!on!issues!related!to!the!use!of!ELT!(English!Language!Teaching)!textbooks!in!Hong!Kong!primary!schools!are!collected.!In!Part!3,!the!impact!of!the!course!EDUC3611!on!your!thoughts!about!teaching!materials!is!collected.!In!Part!4,!your!thoughts!concerning!textbook!use!in!your!future!practice!is!collected.!Your!honest!response!to!this!questionnaire!is!highly!appreciated.!Thank!you!for!your!participation.!!!
Part$1:$Background$Information$
$1.!Did!you!attend!the!course!EDUC!3611:!Becoming!a!Critically!Reflective!Teacher!(!Lecturers:!Chris!Deneen,!Cheri!Chan)!?!!!!!!!!□!Yes!!!!!!!!!□No!!!2.!Do!you!have!experience!teaching!with!textbooks!in!your!previous!teaching!practicum?!!!!!!!!□!Yes!!!!!!!!!□No!:!please%state%which%materials%you%used%%%
%%%%%%%%%%%%%%%%%%%instead:_______________________________%!3.!If!you!can!remember!the!brand/name!of!the!textbook(s),!please!list!them!down!below.!!
!4.!When!you!were!a!primary!school!student,!did!you!learn!English!from!textbooks!or!other!ELT!materials!at!school?!
□Mainly!textbooks!
□Mainly!other!materials:!_________________________________!
□A!mix!of!both!textbooks!and!other!materials!(please%state):!_________________________________________________!
□Others:!!____________________________________________!!5.!Do!you!agree!that!the!use!of!ELT!textbooks!is!dominant!in!local!schools!across!Hong!Kong?!!Key:!!1=!strongly!disagree!!!!!!!!!!!!!!!!!4=!somewhat!agree!2=!mostly!disagree!!!!!!!!!!!!!!!!!!!!5=!mostly!agree!3=!somewhat!disagree!!!!!!!!!!!!6=!strongly!agree!!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Strongly!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Strongly!disagree!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!agree!!!
Part$2:$Perception$of$$ELT$Textbooks$used$in$Hong$Kong:$!Based!on!your!general!experience!with!textbook(s)!you!have!outlined!in!Question!#3,!please!answer!the!following!questions:!!!Key:!!
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1=!strongly!disagree!!!!!!!!!!!!!!!!!4=!somewhat!agree!2=!mostly!disagree!!!!!!!!!!!!!!!!!!!!5=!mostly!agree!3=!!somewhat!disagree!!!!!!!!!!!!6=!strongly!agree!!6. Textbooks!often!entail!stereotypes!about!gender!and!social!class.!!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Strongly!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Strongly!disagree!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!agree!!7. Tasks!have!achievable!goals!and!take!into!consideration!learner!capabilities.!!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Strongly!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Strongly!disagree!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!agree!!!!!!!!!!!8. Language!Tasks!are!interesting!and!motivating.! !!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Strongly!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Strongly!disagree!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!agree!!!!!!!!!!!9. Text!is!generally!authentic/!demonstrates!features!of!authentic!text.!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Strongly!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Strongly!disagree!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!agree!!!10. The!vocabulary!is!contextualized!appropriately.!!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Strongly!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Strongly!disagree!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!agree!!11. The!grammar!is!contextualized!appropriately.!!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Strongly!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Strongly!disagree!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!agree!! !12. Please!select!which!of!the!following!views!match!your!view!about!using!textbooks!to!teach!English!in!HK!Primary!Classrooms.!You!may!select!more!than!one!answer.!!
!
□The!textbook!alone!is!sufficient!in!teaching!English!to!primary!students.!!!
□The!textbook!should!be!modified$to!better!suit!the!needs!of!the!students.!
□The!textbook!should!be!supplemented!with!other!materials!to!better!suit!the!needs!of!the!students.!!
□The!textbook!should!be!replaced$with!other!materials!to!better!suit!the!needs!of!the!students.!!!Additional!Comments!about!the!use!of!textbooks!in!Hong!Kong!primary!classrooms:!(optional*)!
$
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$
Part$3:$Course$Evaluation:$$!13. My!desire!to!critically!analyze!and!evaluate!textbooks__________________!through!the!course.!
□increased!greatly!
□increased!moderately!
□not!changed!
□decreased!moderately!
□decreased!greatly!!14. My!understanding!of!how!to!critically!analyze!and!evaluate!textbooks!according!to!the!needs!of!my!students__________________!through!the!course.!
□increased!greatly!
□increased!moderately!
□not!changed!
□decreased!moderately!
□decreased!greatly!!15. My!desire!to!adapt!textbook!content/tasks!to!make!them!more!relevant!to!the!needs!of!my!learners!__________________!through!the!course.!
□increased!greatly!
□increased!moderately!
□not!changed!
□decreased!moderately!
□decreased!greatly!!16. My!understanding!about!how!to!modify!textbook!content/tasks!to!make!them!!more!relevant!to!the!needs!of!my!learners__________________!through!the!course.!
□increased!greatly!
□increased!moderately!
□not!changed!
□decreased!moderately!
□decreased!greatly!!17. My!confidence!in!adapting!teaching!materials!for!the!needs!of!my!students!__________________!through!the!course.!!
□increased!greatly!
□increased!moderately!
□not!changed!
□decreased!moderately!
□decreased!greatly!!! !Part$4.$Future$Practices$!18. How!often!do!you!think!that!you!would!modify!the!textbooks!in!your!future!practices!as!a!teacher?!Key:!!1=!Never!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!4=!Usually!2=!Almost!never!!!!!!!!!!!!!!!!!!!!5=!Almost!always!3=!Sometimes!!!!!!!!!!!!!!!!!!!!!!!!6=!Always!!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Never!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Always!!!!!!!
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Appendix$2:$Questionnaire$2$distributed$to$pre\service$teachers$!
Part$1:$Background$Information$about$Teaching$Practicum$
$1. What!was!the!medium!of!instruction!at!your!practicum!school?!!
□English(EMI)!
□Chinese(CMI)!!2. Did!you!use!textbooks!in!your!teaching!practicum!this!year?!(2014)!If!yes,!please!proceed!to!Question!3!If!not,!please!proceed!to!question!4.!!!!!!!!!!!□!Yes!!!!!!!!!!!□No!!!3. What!is!the!name!of!the!brand/name!of!the!textbook(s)!you!used!in!this!year’s!practicum?!!ex.!Longman!Elect,!Longman!Express,!Magic!Please!list!below.!!
!4. !Apart!from!textbooks,!please!state!which!materials!you!used!instead!of/with!textbooks.!!
!5. How!much!freedom/autonomy!did!you!have!in!creating/using!your!own!materials!or!supplementing!the!textbook!with!your!own!materials?!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!None!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Complete!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Autonomy!!6. Was!your!mentor!supportive!of!you!making!changes!to!the!textbook/creating!your!own!materials?!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!! !!!!!!!Not!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Indifferent!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Very!!!supportive!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!supportive!
%
Other%comments:%(optional*)%%!
!7. To!what!extent!was!the!English!curriculum!at!your!practicum!school!driven!by!textbook!content?!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!No!extent!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Very!strong!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!extent!!!!!!!!!!!
$
$
! 50!
Part$3:$Textbook$Use$in$Teaching$Practicum$!!!!!!!!!!!!!!!!!!!!!8. In!your!Teaching!Practicum,!how!often!did!you!modify/supplement%the!language!tasks!in!your!textbooks?!!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Never!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Always!!9. Overall,!do!you!feel!that!your!practices!were!able!to!support!the!needs!of!your!learners?!
!;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;;"!1!!!!!!!!!!!!!!!!!!!!!!!!!2!!!!!!!!!!!!!!!!!!!!!!!!3!!!!!!!!!!!!!!!!!!!!!!!4!!!!!!!!!!!!!!!!!!!!!!!5!!!!!!!!!!!!!!!!!!!6!Strongly!Disagree!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Strongly!Agree!! !10. What!were!some!difficulties!you!faced!when!having!to!modify!&!supplement!textbooks/create!your!own!materials?!(you!can!choose!more!than!one!answer)!!
□Not!Applicable!(!Did!not!modify/supplement!textbooks!or!create!own!material)!
□Time!
□Stress!
□Lack!of!authority!
□Lack!of!confidence!
□Lack!of!desire!
□Lack!of!content!knowledge!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Appendix$3.$Interview$Questions$Adapting!textbooks!for!the!primary!classroom:!tensions!between!theory!and!practice!(Questions!for!Interview)!!This!interview!is!about!the!impact!of!the!course!EDUC4610:!Becoming!a!Critically!Reflective!Teacher!on!your!views!and!use!of!ELT!textbooks!in!the!Hong!Kong!Primary!Classroom.!This!interview!will!be!semi;structured,!meaning!that!I!will!ask!you!some!questions,!but!if!you!have!any!other!comments,!you!can!go!ahead!and!tell!me.!I!would!appreciate!your!honest!response!!!!
Warm\up$questions!!;! Do! you! agree! that! Hong! Kong! Primary! classrooms! have! a! strong! textbook!culture?!;what!are!your!opinions!about!this!textbook!culture!in!teaching!English?!Do!you!agree!with!it!or!disagree!with!it?!;If!given!a!choice!to!teach!from!textbooks!or!to!teach!from!other!materials,!what!would!you!choose?!;What!are!some!benefits!and!setbacks!of!textbooks?!Are!there!more!benefits!or!more!setbacks?!!
In\depth$Questions$
$
Effectiveness%of%the%teacher(education%course%in%equipping%pre(service%teachers%
with%knowledge,%motivation,%and%skills%to%modify%textbook%content:%%
(Research%Question%1)%%
$;How!useful!do!you!think!the!course!was!in!preparing!you!to!make!informed!use!of!textbooks!in!Hong!Kong!classrooms?!Why?!!;What!were!some!of!the!best!things!about!the!course?!!;What!were!some!areas!that!could!be!improved?!!
Pre(service%teacher’s%experience%of%textbook(adaptation%in%actual%teaching%
(Research%Questions%2,%3)%%
%;Can!you!describe!the!English!curriculum!at!your!teaching!practicum!school,!in!relation!to!the!how!they!use!textbooks?!!;Did!the!school!curriculum!have!an!impact!on!your!day;to;day!practices!with!using!textbooks?!In!what!ways?!!;If!you!were!in!a!school!with!a!different!curriculum,!do!you!think!that!your!practices!could!have!been!different?!!!;Has!the!EDUC4610!Course!Input!helped!you!in!making!these!decisions!and!changes?!!
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;How!confident!were!you!in!analyzing!language!tasks/texts!and!making!changes!appropriately?!;Do!you!think!that!your!teaching!practicum!experiences!have!had!an!impact!on!how!you!will!use!textbooks!in!the!future?!!
%
Challenges%faced%by%pre(service%teachers%in%adapting%textbooks%
(Research%Question%4)%%!;What!makes!you!not!confident/not!confident?!Did!you!encounter!any!difficulties/barriers!in!this!process?!;Time!;!What!duties!were!you!occupied!with!that!limited!your!time?!!;Lack!of!Authority!;Did!aspects!of!your!school!curriculum!that!limit!your!autonomy!in!designing!your!own!materials/tasks?!!;Lack!of!content!knowledge!Have!these!challenges!demotivated!you!in!changing/supplementing!textbook!based!contents?!!!
Conclusions$
$Overall,!what!factors!motivate!you!to!design!your!own!materials/supplement/modify!the!textbooks?!!What!factors!worry!you?!!Do!you!think!that!the!course!has!prepared!you!enough!to!make!informed!use!of!textbooks?!!In!which!areas!do!you!think!you!need!more!support!in?/!How!can!the!course!be!improved!to!provide!more!support?!!!!!!!!!!!
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Appendix$4:$Results$of$Questionnaire$1$
$
Part$1:$Background$Information$!1. Did!you!attend!the!course!EDUC3611:!Becoming!a!critically!reflective!teacher?!(Lecturers:!Christopher!Deneen,!Cheri!Chan)?!
$ Yes! No!29!(100%)! 0!(0%)!!2. Do!you!have!experience!teaching!with!textbooks!in!your!previous!teaching!practicum?!Yes! No!29!(100%)! 0!(0%)!!3.!If!you!can!remember!the!brand/name!of!the!textbook(s),!please!list!them!down!below.!!StepUp!(x3)!!MyPals!are!here!(x3)!Magic!(x3)!Longman!Express!(x!7)!Longman!elect!(x9)!!!4.!When!you!were!a!primary!school!student,!did!you!learn!English!from!textbooks!or!other!ELT!materials!at!school?!!Mainly!textbooks! 19!(67%)! !!Mainly!other!materials! 4!(14%)! !A!mix!of!both!textbooks!and!other!materials!(please!state):!! 6!!(19%)! !!!!5.!! Do!you!agree!that!the!use!of!ELT!textbooks!is!dominant!in!local!schools!across!Hong!Kong?!! (6!strongly!agree,!1!strongly!disagree)!!! 1! 2! 3! 4! 5! 6!
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0!(0%)! 0!(0%)! 0!(0%)! 2!(7%)! 23!(79%)! 4!(14%)!
!
$
Part$2:$Perception$of$ELT$Textbooks$used$in$Hong$Kong$
(Research%Question%1)%!Based!on!your!general!experience!with!textbook(s)!you!have!outlined!in!Question!#3,!please!answer!the!following!questions:!(6!strongly!agree,!1!strongly!disagree)!!!6.! Language!tasks!are!interesting!and!motivating.!1! 2! 3! 4! 5! 6!1!(3%)! 21!(71%)! 7!(24%)! 0!(0%)! 0!(0%)! 0!(0%)!
!7.! Texts!are!generally!authentic!and!demonstrate!features!of!authentic!text.!1! 2! 3! 4! 5! 6!0!(0%)! 11!(38%)! 15!(52%)! 3!(10%)! 0!(0%)! 0!(0%)!
!8.! Textbooks!often!entail!stereotypes!about!gender!and!social!class.!1! 2! 3! 4! 5! 6!3!(10%)! 19!(66%)! 7!(24%)! 0!(0%)! 0!(0%)! 0!(0%)!
!9.! Tasks!have!achievable!goals!and!take!into!consideration!learner!capabilities.!1! 2! 3! 4! 5! 6!3!(10%)! 15!(52%)! 11!(38%)! 0!(0%)! 0!(0%)! 0!(0%)!
!10.! The!vocabulary!is!contextualized!appropriately.!1! 2! 3! 4! 5! 6!0!(0%)! 7!!(24%)$ 9!!(31%)! 11!(38%)! 2!(7%)! !
!11.! The!grammar!is!contextualized!appropriately.!!1! 2! 3! 4! 5! 6!0!(0%)! 7!!(24%)! 11!!(38%)! 11!(38%)! 0!(0%)! 0!!(0%)!
!!12.!Please!select!which!of!the!following!views!match!your!view!about!using!textbooks!to!teach!English!in!Hong!Kong!Primary!Classrooms.!You!may!select!more!than!one!answer.!!The!textbook!alone!is!sufficient!in!teaching!English!to!primary!students.! 0!(0%)!The!textbook!should!be!modified!to!better!suit!the!needs!of!students.! 17!(59%)!
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The!textbook!should!be!supplemented!with!other!materials!to!better!suit!the!needs!of!the!students.!! 26!(90%)!The!textbook!should!be!replaced!with!other!materials!to!better!suit!the!needs!of!the!students.!! 3!(10%)!!Additional!Comments!about!the!use!of!textbooks!in!Hong!Kong!primary!classrooms:!(optional*)!!
• Many!teachers!base!their!teaching!on!textbooks!even!though!the!tasks!and!topics!are!irrelevant!and!uninteresting!to!learners!
• Textbooks!serve!as!a!guideline!and!a!standard!for!students!of!a!particular!level!to!learn,!so!they!can!be!the!major!material!for!teaching.!But!since!they!cannot!cater!for!different!levels!of!students,!they!must!be!modified!and!supplemented!with!other!materials!as!well.!
• Textbooks!are!inauthentic!and!cannot!cater!to!individual!needs.!
• A!study!base!for!students!for!exams,!dictations!.etc.!
• A!homework!guide!for!students,!vocab!copying!(penmanship)!etc.!!!!
Part$3:$Course$Evaluation:$(Research!Question!1)!!13.!! My!desire!to!critically!analyze!and!evaluate!textbooks!____________through!the!course.!increased!greatly! increased!moderately! has!not!changed! decreased!moderately! decreased!greatly!14!(48%)! 13!!(45%)! 2!!(7%)! 0!(0%)! 0!(0%)!
!14.! My!understanding!of!how!to!critically!analyze!and!evaluate!textbooks!according!to!the!needs!of!my!students!____________through!the!course.!increased!greatly! increased!moderately! has!not!changed! decreased!moderately! decreased!greatly!15!(52%)! 14!(48%)! 0!(0%)! 0!(0%)! 0!(0%)!
!15.! My!desire!to!adapt!textbook!content!has!________________through!the!course.!increased!greatly! increased!moderately! has!not!changed! decreased!moderately! decreased!greatly!13!(45%)! 14!(48%)! 2!(7%)! 0!(0%)! 0!(0%)!
!!16.! My!understanding!about!how!to!adapt!textbook!content!has!________________through!the!course.!!increased!greatly! increased!moderately! has!not!changed! decreased!moderately! decreased!greatly!2!(7%)! 15!(52%)! 12!(41%)! 0!(0%)! 0!(0%)!
!17.! My!confidence!in!adapting!teaching!materials!for!the!needs!of!my!students!
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______________through!the!course.!!increased!greatly! increased!moderately! has!not!changed! decreased!moderately! decreased!greatly!2!(7%)! 15!(52%)! 12!(41%)! 0!(0%)! 0!(0%)!
!
$
$
Future$Practices:$$
$18.! How!often!do!you!think!that!you!would!modify!textbook!content!in!your!future!practices!as!a!teacher?! (6!Always,!1!Never)!!! 1! 2! 3! 4! 5! 6!0!(0%)! 0!(0%)! 0!(0%)! 12!(41%)! 13!(45%)! 4!(14%)!
!
$!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Appendix$5:$Results$of$Questionnaire$2$!
Part$1:$Background$Information$about$Teaching$Practicum$
(Research%Question%3)%1. What!was!the!medium!of!instruction!at!your!practicum!school?!!
$ ! ! ! English! Chinese!29!(100%)! 0!(0%)!!2. Did!you!use!textbooks!in!your!teaching!practicum!this!year?!(2014)!If!yes,!please!proceed!to!Question3.!If!not,!please!proceed!to!Question!4.!!Yes! No!26!(90%)! 3!(10%)!!3.!If!you!can!remember!the!brand/name!of!the!textbook(s),!please!list!them!down!below.!!MyPals!are!here!(x1)!Family!and!Friends!(x1)!Magic!(x2)!Longman!Express!(x!10)!Longman!elect!(x12)!!!
$4.!Apart!from!textbooks,!please!state!which!materials!you!used!instead!of/with!textbooks.!!!Powerpoint!(x!6)!!Own!worksheets!(x!6)!School;based!worksheets!(x4)!Readers!and!storybooks!(x3)!!Videos!(x2)!Songs!(x2)!Supplemented!materials!provided!by!textbook!(ex.!grammar!worksheets,!speaking/listening)!(x2)!!Realia!(x1)!!Flashcards!(x1)!!!5.! How!much!freedom/autonomy!did!you!have!in!creating!and!using!your!own!materials,!or!supplementing!the!textbook!with!your!own!materials?!(6!complete!autonomy,!1!none)!!!
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1! 2! 3! 4! 5! 6!2!!(7%)! 3!(10%)! 4!!(14%)! 10!(34%)! 8!(28%)! 2!(7%)!
!6.! Was!your!mentor!supportive!of!you!making!changes!to!the!textbook/creating!your!own!materials?!(1!not!supportive,!6!very!supportive)!1! 2! 3! 4! 5! 6!3!(10%)! 4!(14%)! 4!(14%)! 7!(24%)! 9!(31%)! 2!(7%)!
!7.! To!what!extent!was!the!English!curriculum!at!your!practicum!school!driven!by!textbook!content?! (1!no!extent,!6!very!strong!extent)!!1! 2! 3! 4! 5! 6!4!(14%)! 0!(0%)! 2!(7%)! 4!(14%)! 16!(55%)! 3!(10%)!
!
$
Part$3:$Textbook$Use$in$Teaching$Practicum$
(Research%Questions%2,4)%
$8.!! In!your!teaching!practicum,!how!often!did!you!modify/supplement!textbook!contents?!!! (1!never,!6!always)!! 1! 2! 3! 4! 5! 6!3!(10%)! 4!(14%)! 4!(14%)! 14!(48%)! 4!(14%)! 0!(0%)!!
!
$9.!! Overall,!do!you!feel!that!your!practices!were!able!to!support!the!needs!of!your!students?!!! (1!strongly!disagree,!6!strongly!agree)!! 1! 2! 3! 4! 5! 6!0!(0%)! 2!(7%)! 4!(14%)! 16!(55%)! 7!(24%)! 0!(0%)!
!
$10.!What!were!some!difficulties!you!faced!when!having!to!modify!&!supplement!textbooks/create!your!own!materials?!!(you!can!chose!more!than!one!answer.)!
$Not!Applicable!(Did!not!modify/supplement!textbooks)! 2!!(7%)!Time! 13!(45%)!Stress! 3!
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(10%)!Lack!of!content!knowledge!! 3!(10%)!Lack!of!desire! 3!(10%)!Lack!of!authority!! 9!(31%)!Others:! 0!(0%)!! !!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Appendix$6:$Interview$Transcripts:$Jane$Key:!I:!Interviewer!J:!Jane!!I:!!!!!!!
This!interview!is!about!the!impact!of!the!course!EDUC4610:!Becoming!a!Critically!Reflective!Teacher!on!your!views!and!use!of!ELT!textbooks!in!the!Hong!Kong!Primary!Classroom.!This!interview!will!be!semi;structured,!meaning!that!I!will!ask!you!some!questions,!but!if!you!have!any!other!comments,!you!can!go!ahead!and!tell!me.!I!would!appreciate!your!honest!response!!!Do!you!think!schools!in!Hong!Kong!have!a!textbook!dependent!culture?!
J:$ Yes!
I:$ Do!you!agree!with!it?!
J:$ I!think!to!a!certain!extent,!I!agree!to!it,!because!it!gives!a!framework!for!teachers!to!teach!the!students!because!it!includes!different!types!of!activities,!it!can!cater!to!students’!reading,!writing,!listening,!and!speaking!skills.!Yes.!It’s!like!a!frame!work.!
I:$ If!you!were!given!a!choice!to!teach!from!textbooks!or!other!materials,!what!would!you!choose?!
J:$ I!would!try!to!integrate!both!textbooks!and!other!teaching!materials.!I!think!not!only!all!other!materials.!I!think!we!need!a!textbook!for!a!school!based!curriculum,!but!we!can!add!other!teaching!materials!to!supplement!it.!
I:$ What!do!you!think!are!some!benefits!of!textbooks?!!
J:$
$
It!has!reading,!writing,!grammar,!vocabulary,!structures,!and!it!has!the!pre!while!post!stages!of!different!activities.!For!the!reading,!it!may!have!guided!questions!to!help!you.!For!primary!elect,!it!has!power!points!and!materials!so!teachers!can!use!it!for!the!pre;task!to!familiarize!students!with!the!background!and!the!vocabulary!and!they!will!know!what!to!read!it.!I!think!it!has!many!activities!to!help!students!learn.!
I:$ Do!you!think!there!are!negative!aspects?!
J:$ Yes,!if!the!teachers!only!follow!the!textbook!to!teach,!they!cannot!explore!the!good!ways!to!teach.!The!textbook!does!not!cater!for!all!students’!needs!and!abilities!because!it!doesn’t!not!have!any!graded!textbook!content.!Although!I!
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know!that!they!have!some!graded!worksheets,!a!small!portion!of!it…!and!not!its!not!a!lot.!And!teachers!may!just!they!will!not!know!how!to!design!their!own!activities.!!
I:$ So!do!you!think!that!teachers!can!become!too!dependent!on!what!is!provided!by!the!textbook?!
J:$$ Yes!they!become!dependent.!
I:$ How!useful!was!the!course!was!in!preparing!you!to!use!textbooks!in!a!more!critical!way!in!your!teaching!practicum?!
J:$ I!remember!it!has!some!lessons!teaching!us!how!to!be!critical!in!using!materials.!For!instance,!recognizing!stereotypes!or!discrimination,!and!we!have!to!let!students!realize!these!things,!instead!of!just!learning!the!language.!!
I:$$ Do!you!think!that!the!course!has!had!an!impact!on!how!you!teach!things!in!the!classroom?!
J:$ Yes.!A!little!impact.!
I:$ So!what!are!some!good!things!you!remember!about!the!course?!
J:$$ It!teaches!me!how!to!think!in!different!perspectives.!Because!some!lower!ability!students!they!may!need!different!some!support.!And!the!course!has!covered!some!of!them.!
I:$$ What!are!some!negative!aspects!of!the!course?!Do!you!think!it!was!realistic!for!the!Hong!Kong!primary!classroom?!!
J:$$ In!terms!of!reality,!I!think!the!course!wasn’t!very!realistic!because.!Like!the!theories!and!the!information!provided,!is!quite!general,!I!think.!Not!very!deep!enough,!and!some!of!them!are!some!ideas!that!we!have!learned!already.!!
I:$$ So,!the!link!between!theory!and!practice!was!weak?!
J:$$ Was!quite!general,!general.!!
I:$$ I!want!to!ask!about!your!Teaching!practicum!experience!this!year.!Can!you!please!describe!the!English!curriculum!at!your!teaching!practicum!school!this!year!in!relation!to!how!you!use!textbooks?!
J:$$ Actually,!I!have!taught!two!classes;!p2,!and!p4.!They!use!school!based!
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curriculum.!For!P4!they!use!textbooks,!for!P2,!they!don’t!use!textbooks!they!use!storybooks,!and!the!PLPRW!program.!P4!they!use!textbooks!most!of!the!time,!for!other!items,!they!use!the!program!KEEP.!That!is!the!KS2!reading!and!learning!program!continuation!of!PLPRW!program.!Most!of!the!time!it!uses!textbook,!yeah.!If!THERE!are!10!chapters,!6!or!7!chapters!using!textbooks,!the!KEEP!is!for!maybe!one!or!two!books.!!
I:$$ How!much!autonomy!or!freedom!did!you!have!in!designing!your!own!lessons?!Did!you!have!to!co;plan!things!or!did!you!design!your!lesson!on!your!own?!!
J:$$ Actually!it!has!comprehensive!teaching!plan!already.!Before!the!lesson,!before!the!lesson!of!the!chapter,!maybe!three!days!before,!they!will!give!us!a!lesson!plan!and!teaching!materials!for!all!the!chapters.!They!will!circle!it,!read!it!and!see!if!there!are!any!problems!or!questions.!If!not,!we!will!follow!that!plan!and!print!all!the!materials.!So!probably!all!the!teachers!follow!that!lesson!plan!because!they!don’t!want!to!miss!out!anything.!Yes!like!they!want!to!be!consistent!in!teaching.!When!my!supervisor!came,!during!my!observation,!of!course!I!can!design!it!on!my!own,!but!content!should!be!more!or!less!the!same,!but!I!can!use!other!activities.!!
I:$$ Do!you!agree!with!the!school’s!practice?!
J:$$ I!think!most!of!the!time!I!agree!with!it,!sometimes!they!give!you!pre;while!post,!and!they!give!you!the!lesson!aims!for!the!activities,!and!then!they!also!use!some!strategies!that!we!may!not!have!thought!of.!So!yes,!I!think!its!quite!useful.!Yeah.!
I:$$ Do!you!think!that!your!practices!would!have!been!different!in!another!school?!!
J:$$ Hm.!Yes,!do!you!mean!if!they!don’t!have!a!pre;set!lesson!plan?!
I:$$ Yes.!
J:$$ Yes!of!course.!
I:$$ In!what!ways?!!
J:$$ I!will!design!some!activities!that!are!different!from!them.!I!will!try!to!motivate!them!with!more!motivating!tasks,!use!more!games!instead!of!just!
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reading!the!PowerPoint,!or!writing!sentences.!I!would!change!some!of!them.!
I:$$ Has!the!educ4610!course!helped!you!in!using!textbooks!i!your!confidence!of!modifying!textbook!contact?!
J:$$ A!little!impact!of!the!course.!
I:$$ What!holds!you!back?!What!are!some!difficulties!you!face?!
J:$$ It!is!about!time,!and!workload.!Because!everyday!I!need!to!type!up!my!lesson!plan,!then!I!also!need!to!discuss!with!my!mentor!if!I!can!change!things!so!she!is!also!quite!busy!I!cant!find!her!immediately!so!!The!schedule!is!really!tight!if!I!want!to!change!something.!Because!when!you’re!planning!lessons,!you’re!not!just!planning!one!lesson,!but!the!one!before!and!after.!Its!quite!packed.!I!also!needed!to!substitute!some!teachers!who!has!sick!leave.!So!I!have!to!manage!the!class!or!do!some!tasks!assigned!by!the!teacher,!so!I!wasn’t!very!free!
I:$$ So!administrative!duties!as!a!member!of!the!school,!that!took!up!more!time!or!was!it!the!planning!that!took!more!time?!
J:$$ The!planning.!
I:$$ Have!these!challenges!demotivated!you!to!take!your!own!approach!to!using!textbooks!and!designing!your!own!material?!Would!you!just!follow!the!plan!because!there’s!no!time?!
J:$$ Sometimes…!
I:$$ Do!you!think!that!if!you!would!have!had!more!time,!would!you!change!textbooks!more?!
J:$$ Yes!I!would!change!some!of!them!
I:$$ Is!it!every!considered!a!burden!for!you!to!create!the!materials!on!your!own?!
J:$ I!think!I!can!manage.!It!depends!on!the!amount!of!the!teaching!materials.!
I:$
I:$
Do!you!think!that!you’re!teaching!practice!experience!this!year!will!have!an!impact!on!your!textbook;adaptation!practices!in!the!future?!
J:$ I!think!that!it!will!have!an!impact!on!me!because!there!are!some!good!strategies!that!I!learned!from!them!and!I!also!learned!more!about!the!SEN!
! 64!
students.!!
I:$$ Overall,!what!motivates!you!to!modify!textbooks?!
J:$$ If!I!have!time.!I!would!also!like!to!have!some!buddies!to!help!me!because!sometimes!one!person’s!opinion!is!not!enough.!
I:$ Do!you!think!that!your!practices!will!depend!a!lot!on!the!school!culture!?!
J:$$ Yes!For!example!my!teaching!practicum!school!creates!a!very!supportive,!harmonious!relationship!so!they!did!not!allow!teachers!to!punish!the!students!…so!my!lesson!needs!to!be!very!motivating!and!supportive!so!that!the!students!are!really!listening.!So!you!really!have!to!follow!the!culture!of!the!school.!
`I:$
$
Time!is!one!thing!you!mentioned.!Do!you!think!that!there!are!other!factors!worrying!you!with!adapting!textbook!materials?!!
J:$ Sometimes!I!don’t!think!I!am!professional!enough!in!adapting!textbook!materials!
I:$ Why!do!you!think!so?!
J:$$ I!think!the!course!hasn’t!given!us!a!lot!of!materials!and!didn’t!teach!us!which!one!is!good!and!how!you!can!change!it.!So!do!you!think!you!need!more!practice!or!examples?!Yeah.!!
I:$ So!do!you!have!nay!other!comments!on!how!the!course!can!be!improved!to!provide!you!with!more!support!in!using!textbooks?!
$
J:$$ Maybe!teach!us!how!to!cater!for!their!needs!and!levels!of!students.!!!!!!!!! !!!
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Appendix$7:$Interview$Transcripts:$Cindy$Key:!I:!Interviewer!C:!Cindy!!I:!!!!!!!
This!interview!is!about!the!impact!of!the!course!EDUC4610:!Becoming!a!Critically!Reflective!Teacher!on!your!views!and!use!of!ELT!textbooks!in!the!Hong!Kong!Primary!Classroom.!This!interview!will!be!semi;structured,!meaning!that!I!will!ask!you!some!questions,!but!if!you!have!any!other!comments,!you!can!go!ahead!and!tell!me.!I!would!appreciate!your!honest!response!!!Do!you!think!schools!in!Hong!Kong!have!a!textbook!dependent!culture?!
C$ Yes!
I:$ What!do!you!think!about!this!textbook!culture!in!Hong!Kong!schools?!
C:$ Using!textbooks!is!but!schools!in!Hong!Kong!have!a!strong!reliance!on!the!textbook,!which!make!the!lesson!really!rigid!and!not!flexible!at!all.!Students!are!forced!to!study!every!single!thing!on!the!textbook,!which!is!not!good.!
I:$ If!you!were!to!be!given!a!choice!to!teach!from!textbooks!only!or!other!materials,!what!would!you!choose?!
C:$ I!would!choose!a!mix!of!the!two!
I:$ Do!you!think!that!are!more!benefits!or!negative!aspects!of!textbooks?!
C:$ I!think!it!really!depends!on!how!you!use!the!textbook.!For!instance!in!my!teaching!practicum!school!just!now,!we!had!a!set!of!textbook!to!follow!but!we!didn’t!really!have!to!follow!it!very!rigidly!and!we!can!add!something!new!or!ask!students!to!do!something!different!based!on!the!textbook.!So!it!think!this!is!a!good!thing.!
I:$ What!do!you!think!are!some!negative!aspects?!
C:$ The!contexts!are!not!very!realistic!and!it!doesn’t!really!help!students!to!engage!in!their!learning!environment.!
I:$ Would!you!agree!that!the!textbook!makes!planning!for!your!teaching!more!convenient!and!time;saving?!
C:$ If!I!don’t!want!my!lessons!to!be!very!interesting!then!yes.!So!it!can!always!be!a!back!up!option.!
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I:$ So!I!want!to!ask!you!about!the!university!course!EDUC3611:!Becoming!a!critically!reflective!teacher.!Can!you!briefly!describe!what!you!have!gained!form!the!course?!
C:$ I!think!it’s!a!pretty!useful!course!because!it!teaches!us!as!new!teachers!to!rethink!about!what!we!teach!instead!of!just!teaching!students!what!we!are!told!to!teach,!but!we!have!to!actually!go!through!the!materials!ourselves!and!digest!it!and!try!to!teach!students!in!a!way!that!its!easily!absorbed!by!them.!
I:$ Do!you!think!that!through!the!course!you!were!able!to!reflect!on!you!practice!more!or!take!ownership!of!your!textbook!when!using!textbooks?!
C:$ Yes!I!think!so!but!it!really!depends!on!the!school!culture.!If!the!school!allows!me!to!have!more!freedom!then!I!can!always!use!what!I!learned!from!the!course!into!practice!but!if!the!school!is!more!traditional!school,!then!I!wont!be!able!to!do!it.!
I:$ So!I!want!to!ask!you!about!your!teaching!practicum!experience!this!year.!Can!you!briefly!describe!the!English!practicum!at!your!teaching!practicum!school!in!relation!to!how!they!use!textbooks!and!teaching!materials?!
C:$ For!p1s!they!don’t!really!use!a!textbook!but!they!use!storybooks!to!teach.!And!then!they!design!their!own!worksheets.!For!p4s!they!use!textbooks!but!they!use!it!along!with!their!own!teaching!materials!and!sometimes!they!just!use!teaching!materials!from!the!internet!
I:$ Did!the!school!culture!have!an!impact!on!your!practice?!In!what!ways?!
C:$ Yes.!Because!they!are!flexible,!I!was!able!to!sue!any!materials!to!teach!the!students.!So!as!long!as!they!are!beneficial!to!their!learning,!so!it!was!very!good!practice.!
I:$ In!your!past!teaching!practicum!school!were!you!ever!put!in!a!different!culture?!
C:$ Yes!for!my!previous!teaching!practicum!school,!they!had!a!really!rigid!school!culture.!They!were!really!traditional!and!I!had!to!follow!every!single!thing!that!was!included!in!the!textbook.!I!also!think!it!was!because!my!students!ability!was!really!low!as!well!so!they!just!want!to!get!the!basics!done.!They!don’t!want!to!do!anything!extra.!
I:$ Do!you!agree!with!this!idea!that!if!the!students!abilities!are!low!they!should!
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stick!more!to!the!textbook?!
C:$ Well!if!its!for!the!examination!I!think!that!there!is!a!need!for!them!to!do!this!because!they!cant!even!get!the!basics!done.!So!can!really!deviate!from!it.!And!because!the!exam!is!based!on!the!textbook,!I!had!no!choice!but!to!follow!it!as!it!is.!
I:$ So!the!exams!have!an!effect!on!how!schools!teach?!
C:$ Yes.!
I:$ Do!you!think!that!the!course!was!helped!you!in!this!years!teaching!practicum!when!teaching!with!teaching!materials?!
C:$ Yes!because!I!really!screened!the!teaching!materials!I!used!to!teach!them.!
I:$ What!about!in!your!previous!teaching!practicum!school?!
C:$ I!don’t!think!it’s!useful!at!all.!Because!everything!is!so!controlled!that!I!didn’t!really!have!a!say.!
I:$ So!you!really!had!to!stick!by!the!curriculum!that!was!already!there?!
C:$ Yes!
I:$ So!how!confident!were!you!in!you!opinion!in!analyzing!language!tasks!and!making!changes!and!things!like!that!in!this!years!practicum?!Were!you!ever!confused!of!how!to!modify!the!textbook!content!or!did!you!find!that!relatively!easy?!
C:$ I!think!its!ok!its!not!hard.!!
I:$ So!the!theoretical!input!was!not!difficult!to!digest!and!apply!when!you’re!analyzing!teaching!materials?!
C:$ Yes.!!
I:$ Did!you!encounter!any!difficulties!in!taking!extra!time!to!edit!or!modify!textbook!content?!!
C:$ When!the!exam!is!approaching,!I!feel!like!there!is!a!short!of!time!so!I!didn’t!really!have!much!a!chance!to!edit!the!teaching!materials?!
I:$ So!what!duties!were!you!occupied!with!that!limited!your!time?!
C:$ Sometimes!I!have!to!walk!around!the!examination!hall…as!an!invigilator.!
I:$ So!the!administrative!duties!as!a!teacher?!
C:$ Well!that’s!not!a!lot.!It’s!just!that!when!the!exam!is!approaching!and!when!I’m!lagging!behind!I!
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don’t!really!have!enough!time!to!edit!……!!
I:$ So!you!had!a!tight!schedule!to!follow?!
C:$ Yeah.!
I:$ So!have!these!challenges!demotivated!you!to!use!textbooks!in!a!more!informed!way?!
C:$ At!that!specific!period!of!time,!it!really!does.!But!after!the!exam!is!done,!then!I!have!more!time!to!actually!do!it.!
I:$ So!it!depends!on!how!busy!you!are.!
C:$ Yes.!
I:$ So!do!you!think!your!teaching!practicum!experience!this!year!will!have!an!impact!on!how!u!use!textbook!culture!in!your!future?!
C:$ Well!I!think!I!am!encouraged!to!use!my!own!teaching!materials,!but!the!ultimate!problem!is!whether!the!school!allows!me!to!do!it!or!not.!!
I:$ Your!future!school?!
C:$ Yeah.!
I:$ So!if!the!school!is!very!rigid!then!you!wont!have!the!motivation!to!go!against!their!curriculum?!
C:$ Yeah.!!
I:$ Overall!what!factors!are!you!motivated!by!to!design!you!own!materials!or!to!supplement!and!modify!the!textbook!content?!
C:$ I!think!the!first!is!the!students’!response.!If!my!students!are!very!interested!in!my!lesson!if!I!use!some!different!teaching!materials!and!approaches,!then!I!am!motivated!to!change!it!
I:$ But!if!my!students!ability!is!really!low!and!they!cant!really!follow!what!I!prepared,!then!I!don’t!think!there’s!a!need!for!me!to!do!it!at!all.!
C:$ I!think!the!second!most!important!thing!is!the!schools!support.!If!they!are!supportive,!then!I’ll!be!willing!to!do!it.!
I:$ What!factors!worry!you!about!your!future!practice!in!using!textbooks?!
C:$ Definitely!the!school!culture!and!whether!they!grant!you!the!authority!to!do!it.!!
I:$ Do!you!think!that!the!course!has!prepared!you!enough,!or!is!there!something!
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that!can!be!done!to!improve!the!course?!!Or!is!that!something!beyond!the!course’s!control?!
C:$ I!think!it’s!beyond!control…!because!we’re!just!a!small!potato!after!we!graduate.!No!one!will!listen!to!us.!!
I:$ So!in!which!areas!do!you!think!that!the!course!could!be!improved?!Do!you!think!you!have!any!ideas!on!that?!
C:$ If!they!know!that!its!largely!depends!on!the!school!culture,!then!maybe!even!with!a!strict!school!culture,!school!control,!what!can!we!do!to!change!the!situation.!
I:$ So!do!you!mean!that!the!course!was!quite!general!in!the!way!that!it!didn’t!take!into!consideration!different!school!cultures?!!
C:$ I!think!it!was!kind!of!general.!They!didn’t!really!take!into!serious!consideration!about!the!realistic!situation!of!many!different!kind!of!local!schools!in!Hong!Kong.!
I:$ So!you!think!the!course!can!be!improved!if!you!were!provided!with!more!ways!to!tackle!challenges!in!different!schools?!!
C:$ Yes.!!!!! !!!!!!!!!!!!!!!!!!
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Appendix$8:$Interview$Transcripts:$Ruby$Key:!I:!Interviewer!R:!Ruby!!I:!!!!!!!
This!interview!is!about!the!impact!of!the!course!EDUC4610:!Becoming!a!Critically!Reflective!Teacher!on!your!views!and!use!of!ELT!textbooks!in!the!Hong!Kong!Primary!Classroom.!This!interview!will!be!semi;structured,!meaning!that!I!will!ask!you!some!questions,!but!if!you!have!any!other!comments,!you!can!go!ahead!and!tell!me.!I!would!appreciate!your!honest!response!!!Do!you!think!schools!in!Hong!Kong!have!a!textbook!dependent!culture?!
R:$ I!think!so.!I!think!because!schools!are!very!exam;oriented,!so!then,!in!order!to!get!the!information!for!the!exams,!everything’s!on!the!textbook,!so!most!teachers!just!resort!to!using!the!textbook.!
I:$ Right,!so!you!think!that!the!exams!have!an!effect!on!how!teachers!use!textbooks?!
R:$ Yes.!
I:$ What!are!your!opinions!about!such!textbook;dependent!culture!in!Hong!Kong?!
R:$ To!an!extent.!I!think!that!for!giving!reference!on!what!you!have!to!teach,!it’s!useful.!Especially!if!you’re!a!beginner!teacher.!But!as!you!build!up!experience,!I!guess!that!you’re!more!comfortable!to!stray!away!from!the!textbook.!Like!last!year,!my!teaching!practicum!school,!they!didn’t!really!have!a!textbook,!and!they!didn’t!really!need!to!rely!on!one,!and!their!culture!encouraged!that,!so!teachers!would!do!their!own!things.!But!it!does!mean!that!there’s!more!work.!
I:$ So!do!you!think!that!the!textbook!makes!planning!for!lessons!more!convenient?!
R:$ I!think!so.!Because!the!curriculum!is!really!packed.!Like!this!year’s!teaching!practicum!school!um.!They!had!a!lot!of!extra!booklets.!So!it!was!very!difficult!incorporate…or!go!your!own!directions.!You!had!to!follow!what!the!school!wanted!and!the!best!thing!to!do!was!to!follow!the!textbook.!
I:$ Which!practicum!did!you!enjoy!more?!Last!years!where!you!didn’t!have!to!teach!with!a!textbook,!or!this!year,!where!you!had!to!focus!on!following!the!
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textbook?!
R:$ I!would!say!that!I!enjoyed!last!years!more!because!I!used!more!of!what!we!learned!at!university,!for!instance,!to!make!it!more!interactive,!to!incorporate!more!co;operative!activities!and!things!like!that.!But!this!year,!its!more!about!getting!the!content!done!and!making!sure!the!students!know!everything!that!they!need!to!know.!!
I:$ I!see.!What!do!you!think!are!some!benefits!and!setbacks!of!textbook?!
R:$ For!the!benefits,!I!think!it!gives!the!teacher!a!direction!of!what!they!need!to!do!and!here’s!just!something!there,!some!materials!you!can!work!with…!and!you!can!also!adapt!it…although!that!depends!on!your!school’s!culture!and!class!Without!a!textbook,!you!have!more!freedom!and!it!kind!of!forces!you!to!use!what!you’ve!learned,!and!to!try!and!create!activities!that!are!specific!for!the!group!of!learners!you!have.!!
I:$ So!in!your!last!years!teaching!practicum,!instead!of!textbooks,!what!kind!of!materials!did!you!use?!
R:$ We!had!workbooks!that!they!give!students!for!homework!and!that!would!be!their!basis!for!classwork.!But!classwork!could!be!created!from!the!workbook.!Basically!teaching!the!homework!but!in!a!more!creative!way.!That!would!be!only!once!or!twice!a!week.!The!rest!of!the!lessons!would!be!writing,!or!your!own!take!on!a!particular!focus.!For!instance!if!you’re!teaching!past!tense,!then!there!are!different!things!you!can!do!with!it!like!I!used!um…cards!to!teach!students!instead!of!teaching!them!from!the!textbook.!!
I:$ So!were!you!provided!with!a!syllabus?!
R:$ I!was!provided!with!a!scheme!of!work,!but!my!mentors!and!the!teachers!did!not!really!follow!it.!They!had!weekly!quality!control!meetings!to!discuss!on!what!areas!they!would!teach!though.!So!you!can!teach!that!area!but!in!any!way!you!would!like.!!
I:$ Did!you!ever!find!that!because!the!scheme!of!work!doesn’t!provide!you!with!the!way!to!teach!things,!did!you!ever!find!that!to!be!a!burden?!
R:$ It!was.!In!the!first!few!days!of!my!teaching!practicum!last!year,!I!found!it!to!
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be!very!intimidating!because!there!was!no!guide!or!clear!focus!on!what!I!had!to!do!and!I!didn’t!have!anything!to!work!with.!But!then!when!I!talked!to!my!mentor!and!the!other!teachers!they!were!comfortable!with!it!because!it!was!something!that!they!could!do!with!the!back!of!their!hand,!because!they!had!that!kind!of!experience.!So!as!a!new!teacher!having!a!textbook!is!important!but!later!on!you!can!stray!away!from!it.!
I:$ So!at!first,!am!I!right!to!assume!that!you!were!a!bit!daunted!by!the!absence!of!the!textbook?!
R:$ Yes,!definitely.!The!textbook!is!such!a!focal!part!of!the!classroom;!you!can!test!everything!you!need.!Without!it!you!kind!of!feel!lost.!Like!you’re!not!sure!if!you’re!teaching!what!your!supposed!to!teach.!And!also!if!you!have!the!materials!there,!you!can!adapt!it!to!whatever!you!want.!So!you!have!one!less!thing!to!worry!about.!
I:$ Can!I!ask!about!your!previous!teaching!practicum!school’s!assessment!practice?!
R:$ They!assess!students!by!their!knowledge!of!text!types!so!they!would!teach!a!text!type!like!flashback!and!cliff!hangers!which!is!part!of!a!story,!so!then!they!would!teach!students!past!tense,!features!of!a!story,!conjunctions,!how!to!expand!sentences,!so!they!would!refer!to!the!grammar!book!to!incorporate!different!activities!around!it,!and!they!would!assess!students!on!their!writing.!
I:$ So!for!your!last!year’s!teaching!practicum!school,!the!assessment!was!not!focused!on!a!specific!set!of!vocabulary!items!or!language!items?!
R:$ There!was!a!set!of!vocabulary!items!but!it!wasn’t!that!a!textbook!it!was!a!rubric!so!it!made!it!a!lot!less!scarier.!The!rubric!made!it!because!you!have!a!general!area!that!students!need!to!be!at.!It!wasn’t!like!a!specific!yes!or!no!answer.!This!year,!they!really!followed!the!textbook,!so!its!kind!of!difficult!to!be!creative!because!you!want!to!makes!rue!that!the!students!are!ready!so!you!wont!have!time!to!try!out!your!own!thing!or!different!activities.!You!just!want!to!get!things!covered.!
I:$ So!can!you!please!provide!some!information!about!the!student!population!
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like!their!English!proficiency!and!family!background?!
R:$ Last!years!practicum!school,!I!would!say!middle!to!high!class,!students!had!really!high!proficiency!in!English,!so!being!creative!with!them!wasn’t!difficult!at!all!but!this!year’s!practicum!students!were!from!mid!ot!low,!so!students!were!raised!by!their!grandparents!or!relatives!picking!them!from!school,!because!their!Chinese!so!their!English!proficiency!wasn’t!as!strong!and!it!was!more!difficult!to!incorporate!more!interactive!activities!and!to!adapt!the!textbook!to!be!more!interactive.!It!was!a!challenge!to!implement!it!because!the!students!were!not!used!to!it,!so!you!would!waste!time.!And!I!had!a!lot!of!things!to!cover!this!year!so!it!was!really!difficult.!
I:$ Does!the!language!proficiency!have!an!impact!on!whether!you!use!a!textbook!or!not!to!teach?!
R:$ I!wouldn’t!!say!its!to!do!with!English!proficiency,!I!guess!its!just!to!do!with!how!much!the!school!expects!the!school!culture.!So!this!year!they!really!expected!students!to!be!drilled!and!be!covered!with!a!lot!of!things,!and!that!limits!your!time!and!you!have!a!tight!schedule,!like!two!weeks!to!cover!one!chapter!and!that!included!a!lot!of!things!so!you!couldn’t!really…you!just!have!to!follow!the!schedule.!
I:$ How!useful!do!you!think!the!course!was!in!preparing!you!to!make!informed!use!of!textbook!in!this!years!teaching!practicum?!
R:$ Id!say!that!while!you!look!at!textbooks!you!are!more!critical!and!aware!of!how!to!change!things!and!how!to!make!students!more!aware!of!different!things!and!issues.!Its!very!difficult!to!implement!in!the!class!because!students!aren’t!just!used!to!it.!They!don’t!know!what!to!do!and!they!need!to!be!taught!how!to!do!it!and!that!just!wastes!time.!
I:$ The!teaching!schedule!is!very!tight!so!that!made!it!more!difficult!to!implement!what!was!taught!in!the!course?!
R:$ I!would!say!that!the!course!was!useful,!because!it!did!equip!me!with!a!better!understanding!!of!how!you!can!make!students!more!critical!and!how!to!improve!your!own!teaching,!but!at!the!same!time!realistically!speaking,!its!really!difficult!to!implement!
I:$ What!were!some!areas!in!which!the!course!didn’t!prepare!you!for?!
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R:$ I!think!it!didn’t!prepare!us!for!the!reality.!Because!when!we!do!go!to!the!schools!they!do!have!their!own!schedules!to!keep!to!and!they!don’t!really!give!us!time!to!do!our!creative!things!in!that!senses!so!that’s!the!reality.!Would!this!really!work!in!a!real!classroom?!Like!I!spend!40!minutes!on!doing!something!interactive,!does!that!fit!into!the!school!schedule?!That’s!the!main!issue.!
I:$ Do!you!think!that!the!school!culture!mattered!more!than!what!you’ve!been!taught!in!the!course?!
R:$ I!think!so!because!as!a!student!teacher!you!are!very!limited!with!how!much!you!can!do.!And!most!schools!prefer!if!you!follow!their!way,!because!its!their!school!and!everything…and!we’re!just!‘guests’!in!the!school.!So!I!guess!the!school!culture!does!have!an!impact!!
I:$ What!were!some!good!things!about!the!course?!
R:$ I’d!say!that!the!course!has!helped!me!to!think!more!deeply!about!textbooks!.!
I:$ Do!you!think!that!you!had!this!kind!of!awareness!before,!or!did!the!course!introduce!it!to!you?!
R:$ No,!I!didn’t.!Before!taking!the!course,!I!just!saw!it!(the!textbook)!for!what!it!was,!I!didn’t!think!of!it!as!anything!more.!SO!I!think!that!while!it!(the!course)!has!helped!me!with!my!own!thinking,!so!when!I!do!see!activities,!I!do!have!an!idea!of!how!to!make!it!more!critical!and!make!it!more!interactive,!its!just!difficult!to!carry!out!
I:$ So!would!you!say!that!there!is!a!gap!between!theory!and!the!actual!practice!that!goes!on!in!you!classroom?!
R:$ Yeah.!
I:$ So!I!want!to!ask!you!about!your!teaching!practicum!experience!this!year.!Can!you!briefly!describe!the!English!curriculum!at!your!teaching!practicum!school!this!year,!in!relation!to!how!they!use!textbooks?!
R:$ Because!the!school!is!band!3,!they!were!really!pushing!students!to!get!higher!grades!for!TSA!to!improve!their!reputation.!So!they!had!a!lot!of!extra!things.!They!had!the!textbook!which!they!would!use,!and!extra!booklets!that!they!made!by!themselves!and!you!had!to!teach!that!alongside!the!textbook!in!two!weeks.!So!you!had!to!cover!like!the!textbook!two!workbooks!and!the!
! 75!
additional!3~4!workbooks!that!they!had!so!you!had!a!lot!to!cover!!
I:$ Were!these!materials!compulsory?!
R:$ Yes!
I:$ So!did!this!kind!of!curriculum!have!an!impact!on!your!practice!in!using!textbooks?!How!strong!was!that!impact?!
R:$ I!think!it!made!me!focus!a!lot!on!the!textbook,!because!it!pressured!me!to!make!my!students!know!what!was!in!the!textbook,!for!their!exams!and!everything!so!I!got!really!narrow…pigeon;holed!into!looking!only!looking!at!the!textbook!and!what!was!there!and!not!expanding!or!thinking!about!how!the!language!can!be!used!in!other!better!ways.!!!
I:$ So!if!you!were!to!be!in!a!school!with!a!different!curriculum,!or!you!could!also!refer!to!you!previous!teaching!practicum!experiences,!do!you!think!that!your!practices!would!have!been!different!in!another!school?!
R:$ My!last!practicum!school!didn’t!have!a!textbook!so!you!just!had!to!follow!what!they!talked!about!in!the!quality!control!meetings!and!you!could!be!more!creative!and!you!could!really!try!to!implement!what!you!wanted!to!do!you!could!be!more!critical,!creative,!more!interactive!all!the!things!that!were!taught.!
I:$ So!you!were!encouraged!in!your!last!teaching!practicum!to!do!all!these!things?!
R:$ Yes.!
I:$ So!have!these!challenges!you!faced!demotivated!you!or!dishearten!you!from!what!you!learned!in!the!course?!
R:$ A!lot.!It!demotivated!me!a!lot!because!after!every!lesson!I!just!felt!that!I!was!drilling!the!students!to!make!sure!what!they!needed!in!the!textbook!and!everything!and!it!was!just!very!difficult!to!enjoy!teaching!because!I!had!to!follow!the!schools!schedule!and!make!sure!everything!was!covered.!I!felt!really!frustrated!that!I!couldn’t!really!do!anything!else!and!I!just!had!to!follow!it.!!
I:$ So!you!felt!that!you!didn’t!have!the!autonomy!to!do!your!own!things?!
R:$ I!didn’t!use!what!we!were!taught!at!all.!
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I:$ Am!I!right!in!assuming!that!the!course!has!not!really!helped!you!in!making!decisions!in!how!to!use!textbooks!in!this!years!practicum?!
R:$ I!think!it!did!help!me!in!making!decisions,!but!to!apply!my!decisions!in!a!real!life!setting!is!different.!
I:$ So!in!this!year’s!teaching!practicum,!it!didn’t!really!help!you?!
R:$ No,!not!really!
I:$ What!about!in!your!last!years!teaching!practicum?!
R:$ It!did.!
I:$ So!how!confident!were!you!in!analyzing!the!language!tasks!and!how!confident!were!you!in!applying!them?!
R:$ I’d!say!that!analyzing!language!tasks,!pretty!confident.!because!were!taught!how!to!look!at!different!textbooks!and!how!to!improve!them!and!things.!But!to!apply!it!to!an!actual!classroom!involves!more.!Every!group!of!learners!are!different,!the!schools!are!different!so!you!don’t!know!if!you!can!do!it!realistically.!It!all!depends!on!the!school!that!you’re!in.!
I:$ So!you!mentioned!that!some!of!the!difficulties!you!faced!were!largely!due!to!the!school!culture,!and!did!you!face!any!practical!difficulties!or!emotional!difficulties?!
R:$ The!students.!In!my!last!teaching!practicum!school!they!responded!well!to!these!kind!of!activities!and!they!were!more!open=minded.!I!didn’t!really!have!to!spend!much!time!teaching!them!how!to!do!it.!They!had!more!time!to!do!it!more!themselves!But!this!year!they!weren’t!used!to!it!at!all!so!even!when!I!tried!to!implement!my!own!practices!it!wasted!time,!they!were!demotivated!because!they!didn’t!understand,!and!so!I!just!didn’t!want!to!waste!!anymore!time!doing!that,!so!I!focused!on!the!textbook.!
I:$ So!the!students…They!were!already!kind!of!very!used!to!this!kind!of!textbook!culture!that!they!didn’t!really!respond!well?!
R:$ Yeah.!!
I:$ Any!other!barriers,!like!colleagues,!or!were!you!stressed!by!the!whole!process!of!trying!to!implement!what!you’ve!learned!in!the!course?!
R:$ Yeah,!I!felt!really!stressed.!Especially!for!our!observations,!we!do!have!to!
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really!try!and!make!our!lesson!more!interactive!but!I!was!worried!because!students!weren’t!really!used!to!it!and!I!didn’t!have!much!time!to!teach!creatively!in!that!sense,!s!o!I!was!really!nervous!when!I!was!observed!because!that!was!the!only!lesson!that!was!creative!and!even!during!when!I!was!observed!the!students!were!very!weak!in!their!performance!and!they!weren’t!sure!of!what!to!do!and!not!all!of!them!got!it!so!it!was!really!bad.!
I:$ So!have!these!challenges!you!faced,!demotivated!you!in!implementing!what!you’ve!learned!in!the!course!in!your!future?!
R:$ I!guess!its!lucky!that!I!have!my!previous!teaching!practicum!experienceto!refer!to,!because!that!was!a!school!that!encouraged!that!kind!of!practice!so!it!didn’t!demotivate!me!but!it!made!me!reflect!on!the!importance!of!the!school!culture,!
I:$ Overall!what!do!you!think!are!the!most!important!factors!in!motivating!you!to!implement!tall!that!you!have!learned!in!the!course?!
R:$ I!think!it’s!the!reactions!you!get!from!the!students.!If!they!respond!well!to!it,!then!obviously!you!know!that!they!like!it…!
I:$ And!so!that!motivates!you?!
R:$ Yeah.!
I:$ Any!other!factors?!
R:$ I!guess!when!you!see!the!students!work!as!well.!Mainly!students!response!to!the!activities!!
I:$ So!lets!say!you!work!at!a!school!that!does!not!encourage!this!kind!of!new!pedagogy,!but!the!students!really!respond!well!to!it.!Then!would!you!still!be!motivated!to!adapt!textbooks?!
R:$ As!long!as!I!see!that!the!students!are!benefiting!from!my!teaching,!and!find!that!what!im!teaching!is!actually!useful!and!are!actually!learning!from!it,!then!I!wouldn’t!mind.!I!would!keep!doing!it.!
I:$ So!what!are!some!factors!that!worry!you!about!your!practices!in!the!future!in!using!textbooks?!
R:$ I’m!just!worried!that!I!might!get!pigeon;holed!and!rely!too!much!on!the!textbooks!because!you!do!have!set!activities!in!the!textbook...!And!so!you!kind!of!think!that!you!have!to!follow!this!or!make!it!similar!to!this.!So!you!
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end!up!adapting!the!activity!but!it!still!looks!similar!you!never!really!think!how!to!improve!it!or!make!it!different.!!
I:$ So!would!you!say!that!your!practices!so!in!a!sense!you’re!sort!of!compromising!between!what!you!want!to!do!and!what!you’re!told!to!do!by!the!school?!
R:$ Yes!
I:$ So!do!you!think!that!this!would!have!an!impact!on!how!you!think!about!textbooks!in!the!future!as!well?!so!I!f!you’re!to!do!this!for!a!long!time!!The!textbook!doesn’t!follow!this!creative!approach!to!learning…!would!your!views!about!that!change?!Because!some!teachers!think!that!think!that!the!textbook!is!a!life’s!savior!when!it!comes!to!a!tight!teaching!plan!so!do!you!think!this!practices!would!have!an!impact!on!how!you!view!textbooks?!
R:$ I!guess!it!depends!on!how!comfortable!you!are!in!teaching!like!for!me!I!see!the!textbook!as!a!guide!on!what!I!teach!but!I!don’t!feel!that!I!have!to!depend!on!it.!If!I!have!the!opportunity!I!don’t!want!to!depend!on!it!so!I!think!it!just!depends!on!how!comfortable!you!are!and!if!you!are!aware!that!you!are!focused!on!the!textbook!and!dependent!on!it.!Once!you!are!aware!then!you!can!take!action!to!not!depend!on!it!so!much!so!it!depends!on!you!awareness.!
I:$ So!in!which!areas!do!you!think!you!need!more!support!to!use!textbooks!in!a!better!way?!How!could!the!course!have!better!prepared!you?!
R:$ I!guess!how!make!activities!that!fit!within!the!time!schedule.!To!deal!with!the!realistic!constraints!of!time!and!the!workload!and!the!things!like!that!because!if!you!spend!two!hours!preparing!and!adapting!the!textbook!and!you!only!use!it!for!40!minutes!then!you’re!wasting!time.!
I:$ I!think!that!brings!us!to!the!end!of!the!interview.!Thank!you!for!your!time.!
R:$ No!problem.!!!! !!
